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CHAPTER I 
THE PROBLEM AND BACKGROUND 
Scope of This Study 
The problem.-- This thesis consists of th~ee units and 
corresponding unit assignments in the field of secondary-school 
English taught by the writer at Braintree High School, 
Braintree, Massachusetts. The units represent an attempt on 
the part of the vn~iter to apply the basic principles and pro-
cedures in method set forth in the textbook Fundamentals of 
Secondary-School Teaching 1/and advocated in the courses The 
Unit Method and Secondary-School Curricula: Status and Trends 
given by Dr. Roy 0. Billett at Boston University School of 
Education and taken by the writer in the 1945 summer session 
and during the first semester of 1946, respectively. 
The first two topics, Mutual Respect Among Races and 
Understanding Types of People, were chosen because they repre-
sented particularly desirable concepts to be inculcated in the 
youth of today and they were topics which cou~d be developed 
in the literature of the writer's ninth-grade classes. The 
third topic, The West - Old and New, was chosen for tenth-
grade classes, largely of boys, of lower than average reading 
ability and I.Q. whose stay in high school may terminate before 
1/ Roy 0. Billett, Fundamentals of Secondar 
·· Houghton-Mifflin Co., Boston, 19 10, xvi 
-1-
Teachin , 
the end of their senior year. By choosing such a topic the 
v~iter believed that she was reaching the interests of a large 
majority of pupils in an area which might lead to desirable 
concepts for any American. 
Facts relating to the town and the school.-- Braintree 
High School is pleasantly located on one of the main streets 
of the large town of Braintree, a community about ten miles 
south of Boston. The school is a three-story red brick struc-
t ure with 39 classrooms, an auditorium, a cafeteria, shops, 
a library, and several offices. The gymnasima is in a separate 
building . Within the last few years the size of the student 
body has varied between 870 and 900. The faculty consists of 
45 members. 
Braintree has a population of 20,249, according to a 1945 
census, and includes within its boundaries a variety of indus-
tries ~ Abrasive ·Products, Alves Photo Service, Armstrong Cork 
Company, J. M. Connell Shoe Company, Cities Service Oil 
Refinery, East Braintree Finishing Company, Hunt's Potato Chip 
Company, Monitor Control Company, Old Colony Gas Company, 
Pneumatic Drop Han~er Company, Specialty Converters, Inc., and 
the Weymouth Art Leather Company. The near-by Fore River Ship-
yard of the Bethlehem Steel Corporation also furnishes a source 
of employment for many Braintree residents. Others commute 
daily to Boston where they are employed in banks, department 
stores, factories, and offices. There are three shopping 
centers in the town - the Braintree part of a section called 
2 
Weymouth Landing, Braintree proper, and South Braintree. Most 
of the ho~es are of the average type with five or six rooms. 
There are a few larger, more beautiful homes in the west and 
so-called Highlands section of the town and very few apartmen t 
houses. The town has twelve Protestant churches and two Roman 
Catholic churches, a public high school, nine public grammar 
schools, an academy called Thayer Academy offering secondary-
school training , and its lower school, Thayerlands, a parochial 
high school called The Archbishop Williams High School, and a 
town library with three branches. Braintree provides some 
recreation within its bounds. The high school gymnasium is 
used by school, church, and civic organizations. The school 
tennis courts are in use from spring through fall. The high 
school stadium and playing field provides facilities for school 
and civic outdoor sports. The town maintains three playgrounds 
offering good recreational facilities with organized play dur-
ing part of the s~mnner vacation period. Additional recreation 
is provided by a moving picture theatre, two bowling alleys, 
and a yacht club. Sunset Lake offers fresh water swimming 
facilities in summer, and a few smaller ponds are used for 
skating dur i ng the winter. The near-by Blue Hills section is 
popular for picnicking and hiking . A little of the old rural 
beauty of the town still remains in spots along the Monatiquot 1 
River, which runs through the town into Weymouth Fore River, in l 
a wooded area called the Braintree Town Forest, and in the Blue J 
I 
Hills section which is touched upon by the west part of the town 
3 
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Pupils and Facilities 
Section I 
The pupils.-- Seventy-seven ninth-grade pupils (34 boys 
and 43 girls) were taught Units I and II. They were somewhat 
homogeneously grouped according to reading ability and I.Q. 
into three divisions of 22, 2~., and 31, respectively. They 
met five times a week for a daily period of forty-two minutes. 
Pupils referred to in Tables 1, 2, and 3 as Group III represent 
the best group, relatively speruring, among the eight ninth-
grade English classes. Group II in the tables in this section 
was the fourth group according to ability, and Group I in the 
tables, the so-called fifth group in ability. 
Facts relating to chronological age, reading ability, and 
I.Q. were obtained from the office of the Guidance Department 
of Braintree High School. 
Chronological age.-- The following table showing the dis-
tribution of the chronological ages of the pupils engaged in 
the study of Units I and II reveals that the majority were of 
the average age of ninth-graders, since the median age for the 
entire group was 14 years 6 months. The age given in each case 
is as of March 1, 1946, when the study of Unit I was undertaken 
Since the same pupils were engaged in the development of Unit I 
two months later, another table showing the ages at that time 
is not included. 
4 
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Table 1 
Age in Years 
(1) 
16-6 
- ll-0 . 16-o 
- 1 -5 . 
15-6 
-
15-11. 
15-0 - 15-5 . 
14-6 
-
14-11. 
14-0 - 14-5 • 
13-6 - 13-11. 
13-0 - 13-5 . 
12-6 - 12-11. 
12-0 - 12-5 . 
and Months 
. . . . . . 
. . . . . . 
. . • . . . 
. . . . . . 
. . . . . . 
. . . . . . 
. . . . . . 
• . . . . . 
. . . . . . 
. . . . . . 
Total 
Distribution of 77 Ninth-Grade 
Pupils Studying Unit I, According 
to Chronological Age 
Group I Group II Group III 
Fre_quency_ Frequency Frequency 
( 2) { 3} t~) 
. . . 1 0 
. . • 2 0 0 
. . . 1 1 1 
. . . 1 2 1 
. • . 10 11 10 
. . . 4 9 13 
. . . 2 1 4 
. . . 1 0 1 
. • . 0 0 0 
. . . 0 0 1 
22 24 31 
Median 14-9 1_4--7 14.-4 
Reading ability.-- While the pupils varied considerably in 
reading ability, even the lowest was able to cover the required 
readings for Units I and II. Their reading grade, as of 
May , 1945, is shown on Table 2 and was ascertained from the 
results of the Stanford Achievement Test, Form D, administered 
to the pupils when they we1,e in the eighth grade. Groups I and 
II show little difference, with a median of 8.4 and 8.8 
respectively - both below grade. Group III, on the other hand, 
stands out as a superior group with a median of 11.0. This 
I 
I 
information was useful as a guide in selecting reading materials. 
5 
Table 2 Distribution of 77 Ninth-Grade 
Pupils Studying Units I and II, 
According to Reading Grade 
Group I Group II Group III Jl 
1o.i1~ 11.0 . • • • • • • • • • f) 3 ) 1k) 
9.1 - 10.0 • • • • • • • • . • 4 ~ 5 
8.1 - 9.0 .•.••.••.• 11 12 0 
Reading Grade Frefuency Fre(uency Frequency 11 
7.1- s .o .......... 2 2 0 
~ - 7·. 0 • • • • Totai . . . 2k ~4 3~ 
------------·------~~~Ie~d~i~an~------~E~-4~ ________ 8_~.8~------~1~1~·~0~-
Intelligence quotien~.-- Vfuile I.Q. is the least definite 
"yardstick" in defining the pupil's ability, it is an interest-
ing index to use when a teacher wonders whether or not a pupil 
is working up to his capacity. Since the I.Q. was used in de-
termining grouping for English classes, the writer has included 
the following summary based on findings obtained from the 
Henmon-Nelson Test of Mental Ability, Form B, given to the 
pupils in question on January, 1943, when they were in the 
sixth grade. 
Table 3 Distribution of 77 Ninth-Grade 
Pupils Engaged in the Study of 
Units I and II According to I.Q. 
GrouE I GrouE II GrouE III 
I ·~i) Fretuenc:;y __ 2) :b"Tefuency 3) FreTuenc:;y ~) 131 
-
ll.J-0 . . . . . . . . . . . 0 0 
121 
-
130 . . . . . . . . . . . 0 1 3 
111 
-
120 . . . . . . . . . . . ~ 0 10 101 
-
110 . . . . . . . . . . . 6 7 
~i - 100 . . . . . . . . . . . 8 15 5 
- ~g . . . . . . . . . . . 5 1 0 71 - . . . . . . . . . . . 0 1 0 
Total 22 ~t Jl ____11 e dian g6 112 
6 
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Home background and occupation of pupils' parents.-- The 
pupils came from good average homes. The parents, for the 
most part, were American born of English, Irish, Scotch, 
Swedish, Greek, and Italian ancestry. Less than one per cent 
of the fathers were college graduates, while slightly over one 
per cent of the mothers were. The fathers' occupations include , : 
accountant, auto mechanic, bank treasurer, barber, bill poster, 
carpenter (2), chemical engineer, clerk, crew dispatcher, 
customs inspector, draftsman (3), electriciru~, engine dispatche , 
engineer (2), factory worker (2), fireman (2), garage owner, 
highway superintendent, insurance agent, iron worker, laborer(4 
letter carrier, lithographer, lumber yard employee, machinist~ 
machinist's mate (U.S.N.), manager elevator company, manager 
Union News Co., mechanic (member of Merchant Marine), methods 
planner, molder, musical instrument maker, painter (5), paint-
ing foreman, photo-engraver (2), pipe coverer, pipe fitter, 
plumber (2), postal employee (2), purchasing agent, railroad 
fireman, railway express agent, salesman (2), sales manager, 
school teacher, sewer department superintendent, shipper (2), 
and shoeworker. Two were retired. 
Reading interests of pupils.-- The pupils in Group III 
liked to read. The others cared less for reading, but wheh 
they were guided to material which they could understand they 
seemed to derive benefit from it. Early in the school year 
all the pupils were questioned regarding reading interests. 
As the year progressed the teacher tried to find supplementary 
7 
material within their interest range and suited to their read- ~ 
ing ability. Both the town library and the school library were 
very helpful in lending collections of books for classroom use. 
The girls, as a whole, preferred mystery stories, career books, 
and animal stories; the boys liked stories of adventure, sports, 
and the armed services. Fiction was preferred to other forms 
of literature. Magazine preferences were for The Saturday 
Evening Post, Life, Calling All Girls, various movie magazines, 
and comic books. The preference for the last two types pre-
dominated in Groups I and II, the groups where the reading 
ability was lower. 
Recreational interests of pupils.-- Since no study of 
pupils would be complete without consideration of their outside 
interests, brief questio1~aires were submitted to them early in 
• the year in order to furnish the teacher with pertinent data 
which she might use for reference on many occasions. All but 
four evinced an interest in some form of outdoor sport. The 
I 
girls preferred horseback riding, softball, tennis, field 
1 hockey, and swimming. The boys were more interested in basebalJll, 
I 
football, hunting and fishing, and outdoor basketball. As far I 
as indoor recreation was concerned, a few girls liked roller I 
skating and most of them enjoyed dancing. The boys' preference 1l 
was for basketball. Next to sports in recreational activities I 
the girls mentioned cooking, sewing, reading, movies, listening 
to the radio, and playing records. The boys mentioned model I 
building, woodworking, reading, movies, playing musical I 
8 
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instruments, making articles to use in hunting or fishing, and 
looking at comic books. 
Extra-curricular activities of pupils.-- Since the school 
was operating on a two-session plan, activities of an extra-
curricular nature were limited. The freshmen were allowed to 
participate in their own sports program, Glee Clubs, and Boys' 
Rifle Club. One pupil served as a freshmfuL representative to 
the staff of the school paper. About 30 per cent of the pupils ! 
referred to in this section belonged to the Glee Clubs; approxi 
mately 25 per cent of the boys played on one or more freshman 
athletic teams; and 10 per cent of the boys were in the Rifle 
Club. About 40 per cent belonged to church clubs, 15 per cent 
to Scouts, and one per cent to the Y.M.C.A. Less than one per 
cent took music lessons, but many had taken such training be-
fore coming to high school. 
Vocational interests of pupils.-- Vocational interests, 
while constantly changing among adolescents, offer a valuable 
aid to the teacher in planning activities and in selecting 
supplementary reading materials. Among the boys who are in-
eluded in this section the following vocations were mentioned: 
engineering, teaching, salesmanship, drafting, farming, forestr , 
plumbing, painting, carpentry, art, and music in that order 
with engineering well in the lead. The girls specified 
secretarial work, nursing, journalism, dress designing, social 
service, working as an air line hostess, retailing, and teach-
ing - with secretarial work in greatest preference. 
c-=-~=--- - -- -
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The classroom-laboratory.-- A large, pleasant room 31 3/4 
by 22 5/12 feet on the first floor of the north side of the hi 
school building served as the classroom where Units I and II 
were taught afternoon classes. The room was the conventional, 
old-fashioned type of classroom with thirty-five stationary 
desks and chairs. Because of a two-platoon system necessitated 
by an over-crowded school population the room was used in the 
morning by other teachers for English, Latin, and mechanical 
drawing classes. Such an arrangement involved certain diffi-
culties regarding furniture and bulletin board space, but these 
difficulties were easily surmounted. Windows occupied the nort 
side of the room, blackboards covered the east and south walls, 
and plain wall space and a large bulletin board were at the 
rear of the room. A large table and chairs were placed in the 
front section of the room for the convenience of group work. 
A cabinet about three feet in height stood in the left rear of 
the room. The top of this cabinet served as an excellent 
place for books and magazines. Near the teacher's desk in the 
front of the room was an old wooden filing cabinet where the 
files of optional related activities and reference materials 
were kept. The top of this cabinet served as another bit of 
space for books and magazines. 
Equipment.-- The writer had good equipment for teaching 
Units I and II. In addition to the textbooks referred to on 
pages 56 and 91, supplementary material from the Braintree 
High School Library and the Thayer Public Library for the 
10 
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teacher's and pupils' reference was used to form the classroom 
library for each unit. Mimeographed study guides, a type-
v~itten list of optional related activities, and a card file of 
optional related activities were prepared for each unit. Clip-
pings and pictures which the writer had saved over a period of 
years, as well as those brougl'lt in by the pupils, supplemented 
the realia. Other available audio-visual equipment included a 
radio-phonograph, records, and an opaque projector. 
Pupils and Facilities 
Section II 
The pupils.-- Sixty-eight pupils (47 boys and 21 girls) in 
three divisions of 24, 20, and 24 respectively were taught 
Unit III. They met daily, five times a week for a fifty-two 
minute period. They were tenth-grade pupils with three excep-
tions - two eleventh-grade pupils and one twelfth-grade pupil. 
They were pupils who had been placed in so-called remedial 
divisions on the recommendation of the English teacher who had 
worked with them the previous year. Most of them were below 
average in reading ability and I.Q. One division was made up 
entirely of boys in the Industrial Arts group. In the group 
!! also were pupils whose reading ability and I .Q. were above the 
1 usual remedial level, but who had failed in more difficult 
English courses because of lack of interest and effort. As a 
whole, they were pupils who presented a challenge but for whom 
much could be done. 
L-
' 
I 
i 
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Statistics relating to chronological age, reading ability, 
and I .Q·. were obtained from the Braintree High School Guidance 
office. In this section Group I indicates the group that met 
the first period of the day, Group II, the group that met the 
second period of the day, and Group III, the Industrial Arts 
group which met the fifth period of the day. 
Chronological Age.-- The chronological age of the group 
as a whole, as of December 1, 1949, ranged from fourteen years 
to eighteen years, eight months. The median age for the group 
was sixteen. 
Table 4 
Age in Years 
(1) 
19-0 - 1~-5 
18-6 1 -11 
18-0 
- 18-5 
17-6 - 17-11 
ll-0 - 17-5 
1 -6 - 16-11 
16-o 
- 16-5 
15-6 
-
15-11 
1[-0 - lg-5 1 -6 1 -11 
lL,_-o 14-5 
Table ~- shows the distribution of ages by classes 
and Months 
. . . 
. . . . . . . 
. . . . . 
. . . . . 
. • . . . . . 
. . . 
. . . . . 
. . . . . 
. . . . . . . 
. . . . . . . 
. . . . . 
Total 
Median 
Distribution of 68 Tenth-grade 
Pupils Studying Unit III, According 
to Chronological Age 
Group I Group II Group III 
Freruenc:;y: 
2) FreDency 3) Frequency ([!_) 
0 1 0 
0 0 1 
. . 0 0 0 
0 0 3 
2 6 1 
. • 3 0 2 
• . 5 4 8 
. • 1 3 2 
. . 9 3 5 
. • 3 3 2 
. . 1 0 0 
i~-5 20 ~}. 16-o 1 -1 
I The reading ability of the pupils was ascertained from the 
results of the Boston University Co-operative English Test 
12 
J ehti tled "Reading Comprehension", Test Cl, Form T, given to the L pupils when they were in the eighth grade. Eight pupil~ 
==--T II==== 
II 
were not in the Braintree schools at that time , · could not be 
included in the following table which offers an interesting 
picture of the high school percentile rating in reading com-
prehension. Note that some pupils were in an unusually high 
percentile for remedial classification. As the writer has ex-
plained, some of the pupils were placed in her classes because 
their past performance did not measure up to their ability. 
Table 5 
Percentile 
(1) 
~i - 100 . . . . . . . • 
- 90 . . . . . . . . 
li - 80 . . . . . . . . 
- 70 . . . . . . • . 
51 - 6o . . . • . . . . L~ - 50 . . . . . . . . 
31 - 40 . . . . . . . . 
21 
- 30 . . . . • . . • 
11 
-
20 . . . . . . . . 
1 - 10 . . . . • . . . 
Total 
:Median 
. 
. 
. 
. 
. 
. 
. 
. 
. 
• 
Reading Ability of 60 Pupils in 
Tenth-grade English as Revealed 
from High School Percentile 
Group I Group II Group III 
Frequency Frequency Frequency 
( 2) (3) (L~) 
. . 0 0 0 
. . 0 0 0 
. • 1 1 0 
. . 0 3 2 
. • 1 0 1 
. • 2 1 3 
. . 1 3 ~ . • ~ ~ . . ~ • . 7 2 
i~ ~~ 20 29 
As might be expected in a group of pupils classified as 
"remedial", the ·I.Q.. 1 s in most cases were below 100. The mediru 
for the group was 89. The same test referred to for the pre-
ceding table supplied the data for the following one. No data 
was available for eight pupils. 
13 
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Table 6 Distribution of 60 Pupils Studying 
Unit III, According to I.Q. 
Group I 
(1) 2) 
111 - 120 . • • • • • • • • • 1 
101 - 110 . . . • • . • • • • 1 
911 - 100 • • • • • • • • • • 8 
8 - 900 • • • • • • • • • • 7 
71 - 8 . . • . • . . . . . 4 
61 - 700 • • • • • • • • • • 2 
51 - 6 . • • • • . . . • • 0 .. 
2~ Total 8 Median 
Group II 
Fre(uency 
3) 
1 
2 
~ 
5 
0 
0 
1~ 8 
Group III 
Fre(uency 4) 
1 
4 
7 
3 
3 
1 
1 
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Home background and fathers' occupations.-- Like the 
pupils mentioned in Section I, the pupils studying Unit III 
came from good average homes for the most part. However, many 
of the pupils were "problem" children in that they presented 
disciplinary problems to several teachers, were in occasional 
difficulty outside of school, and were unco-operative with 
school authorities at times. Very few of their parents ever 
I came to P.T.A. meetings. The boys, particularly, seemed to 
have an unusual amount of freedom as far as recreation was 
concerned. I 
The fathers' occupations included: accountant, auto 
mechanic, baggage master, carpenter, checker, chipper, cus-
todian, electrician (3), engineer, factory worker (4), fire 
chief, fireman, florist, foreman (2), laborer (3), leather 
company salesman, locksmith, machine operator, machinist (2), 
I manager bowling alley, milkman, oil company inspector, painter, 
I 
-~~~1==============~~===~=======-==========================-==============~F========= 
paper salesman, pattern maker, pipefitter (2), postal clerk, 
printer, railroad maintainer, railroad worker, sheet met, l 
worker, shipyard worker (6), shovelman, superintendent, Jele-
graph operator, telephone· company employee (2), touristj abins I 
owner, trucking business proprietor, truck driver, watc an, 
and welder (2). One father, a former steel worker, was ajn 
invalid. Eight mothers were widows. Three worked - one as a 
cook, the other two as shoe workers. 
Reading interests of pupils.-- As a general rule the 
pupils in remedial English classes do not care for reading. 
One of the purposes of the course is to awaken their inte~ests 
in worthwhile reading which they, with their retarded re~ing 
ability, can handle. As the year progresses it is a grea~ 
satisfac t ion to the teacher to see the development of a t~ste 
for reading. The classroom library and loans from the puhlic 
. library help to promote this development. 
Among the girls mentioned in this section, these typ~s of 
stories were preferred: adventure, animal, career, love, and 
mystery. The boys preferred sports stories to all others but 
also mentioned mystery and Western stories. Most of the ( upils 
admitted a liking for comic books. Magazines read by the girls 
incl uded Family Circle, Life, Look, Modern Romances, Mode, n 
Screen, Motion Picture, Reader's Digest, Saturday EvEmingl Post, 
Seventeen, Senior Prom , and True Story. The boys read a r ider 
variety of magazines - Argosy, Boy 1 s Life, Collier'; Coun~ry , 
Gentleman., Field and Stre~, Holid~, Life, Look, Mechan.i~_s 
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Illustrated, Open Road for Boys, Outdoor Life, Popular Mechanic , 
Saturday Evening Post, Sports Afield, Trapper's Guide, add True 
Recreational interests.-- The outdoor recreation prJ ferred 
by the majority of the girls engaged in the study of Uni J III 
was skating and swimming, with baseball, skiing , sleigh r lt. ding, 
softball, tennis, and walk ing mentioned. For indoor recreation 
the girls 1 preferences ran to listening to the radio. Ot1 er 
forms of indoor recreation mentioned included bowling , c a.Ld 
playing , cooking, dancing , drawing, knitting , movies, piano 
playing , reading, rollerskating , sewing, watching televis~on, 
and work ing on scrapbooks. For outdoor recreation runong ~he 
boys, baseball led. Football and ice hockey were also popular 
choices. Other forms of outdoor recreation mentioned wer [~ div-
ing, driving a car, fishing, hiking, hunting, ice hockey, out-
door basketball, skating, swimming, and trapping. As was to be 
expected, the boys liked playing basketball better than any 
other indoor recreation. They also mentioned bowling, bok ing, 
card playing, listening to the radio, model making, music f 
playing pool, reading , watching television, woodvorking , and 
wrestling . 
Extra-curricular activities.-- The fact that very fer of 
the pupils mentioned in this section participated in extra-
curricular activities struck the writer forcibly and openl d 
her eyes to the ~act that even in extra-curricular activi r ies 
the brighter pupils dominate. There is a need for clubs for 
those interested in crafts, hunting, and fishing and a ne kd 
16 
also for more opportunities for sports for those who lik to 
play but are not good enough to be team material. 
Out of the twenty-one girls included in this section, one 
belonged to the American Junior Red Cross at the school, one 
played on the girls' basketball team, one on the girls' 
hockey team, one played in the school band, and two sang the 
school glee club. Outside of school, one sang in a 
choir, twelve belonged to churo.h clubs for young people, one 
belonged to a dog show club, and one was a Sunday School teache II 
Out of forty-seven boys, three played on the class base-
ball team, three on the junior varsity basketball team, four on 
the class basketball team, and three on the class team 
played in the school band and orchestra. I One One tter I 
man on the school cross-country team. One boy was a mana er of 
the school football and basketball teams. Two were on 
rifle team. Two were members of the Student Council. side 
of school, one boy was a member of the Blue Hill Fox Hunters' 
Association, one played for a church baseball team, two rfr 
a church basketball team, six belonged to church clubs for 
young people, two were members of De Mclay, one played on two 
local bowling teams, two belonged to a neighborhood boys' club, 
and three belonged to a neighborhood gym club. The same r ne Wh · 
played in the school orchestra played in an outside orchestra; 
one belonged to a pigeon fanciers' club; and one was a mel ber 
of the Weymouth Sportsmen's Club • 
.. :.: ...... ::..:~---=-- _____ ::...;__ ___ -_-_:::._, =-- .;_::.:._: - ----- -;__-=-=---~':;.,.==- :.,__-_. __ -"-- -
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Vocational interests of pupils.-- An important serv-ce c~i 
be rendered by the school in giving vocational guidance Ilo the 
type of pupil mentioned in this section. Because of his lower 
mentality and ability he finds many doors closed to him d is 
often discouraged at the prospect of job-hunting. The wJiter 
was interested to note that among the boys, particularly, sound 
judgment prevailed. Some of the girls were not so practical. _ 
The girls evinced interest in air line occupations, art, j dental 
hygiene, dietetics, dressmaking, hairdressing, interior ecora-
ting, nursing, religious life, secretarial work, telephod e com-
pany employment, typing, and in joining the women's brandh of 
the United States Marines. Working as a telephone operaJ or 
and hairdressing were the most popular choices. The boy · pre-
electrical trades, forest rangering, drafting, machinist's 
trade, music, painting, pattern making, photography, phyfsieal 
education instructing, printing, radio repairing, salesm ship, 
sports announcing, state police department, the United S ates 
Army, the United States Maritime Service, the United Sta es 
Navy, and welding as future occupations. Auto mechanics led in 
their preference. Closely following were the machinist's trade 
and the United States Navy. 
The classroom-laboratory.-- A beautiful new room, p t of 
an addition to the high school completed in September, 1949, 
provided the classroom where the third unit mentioned in this 
thesis was taught. This delightful, sunny room, painted 
:- =---=--~--
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pastel shades of green with pale pink accents was situated on 
the south side of the building. Visible through the windows on 
the south side were majestic old elm trees which grew in the 
school yard. In spring and early fall one could catch the 
beauty of an old-fashioned garden in a neighboring yard. The 
size of the room was 31 3/4 by 22 5/12 feet. A small stage 
6 1/2 feet by 11 feet with attractive green velveteen curtains 
stood at the west end of the room. A green Litesite chalkboard 
occupied part of the north wall and two built-in cabinets were 
also on this side of the room. A large bulletin board 4 feet 
by 15 feet covered the back wall. There were thirty-eight 
movable lecture chairs for the pupils and a teacher's desk and 
chair near the front of the room. A wooden filing cabinet 
stood near the teacher's desk and a bookcase was placed in the 
southwest corner of the room. An acousti -celotex ceiling and 
fluorescent lighting added to the effectiveness of the room as 
a classroom laboratory. 
Equipment.-- The writer's equipment for the teaching of 
Unit III included the textbook, "The Virginian"l/ and supple-
mentary reading books from the Braintree High School Library 
and the Thayer Public Library mentioned on p.l23 which formed 
the classroom library. Mimeographed study guides, a typewritte 
list of optional related activities, and a card file of optiona 
related activities were prepared. The realia was supplemented 
by pictures, clippings, and records. The school radio-
I/ See p. 123 
----=~= 
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phonograph was borrowed for use dur~ng the pooling and shar-
ing period. 
Development of Teaching-Learning Situation 
Preparation.-- The writer decided to try the unit method 
in her English classes when she was taking the course The Unit 
Method1/. In searching for a topic she was guided by Dr. 
Billett's suggestion that the concept derived from a short 
story is far more important than the facts. With this in mind 
she prepared a unit centering around several short stories in 
the literature of her ninth-grade classes and entitled Under-
standing Types of People (Unit II in this thesis). At Dr. 
Billett's suggestion she departed from the usual one-type-at-a-
time form of literature so often used in a routine way in Eng-
lish classes and included simple essays, drama, and poetry in 
the unit. After years of following logical organization of 
subject matter, she saw that psychological organization was far 
more effective and attempted to carry out some of its prin-
ciples. Of this organization Dr. Billett says:~ 
"Psychological organization is determined by the 
present level of the development of the individual 
pupil (in the area represented by the subject .•• 
Psychological org~~ization varies for different 
pupils at the same time and for the srune pupil at dif-
ferent times • • • Psychological organization is 
selective, making important omissions of materials 
without being a process of mere omitting ••• 
Psychological organization encourages learning 
processes characterized by logical memory and prob-
lem-solving, and teaching characterized by guidance 
1/ See p. 1 y Op. cit. pp. 162-163 
---- ~ - - -::= -=--=--== -- --·..::..._.:_ 
and direction of the pupils' experiences • 
Psychological organization seeks a constant proper 
balance between direct and vicarious experience. In 
a word, subject matter can be psychologically organ-
ized only with reference to the experiential levels 
and rates of educative growth of the pupils for 
whom it is prepared." 
Extensive reading of short stories over a period of years 
provided the writer with backgroru1d material. Additional ref-
erence work was done in order to obtain the best supplementary 
material possible. The introduction to Unit II was suggested 
by Dr. Billett. The writer did not find that any thesis on 
the subject of her units was on file in the Boston University 
School of Education Library. One unit oh testsYhad questions 
referring to one story included by the writer in her unit. 
From time to time the vwiter consulted Dr. Billett, who made 
helpful suggestions for the improvement of the unit. Vfhen the 
school year opened in September, 1945, the writer planned her 
work for the year and decided to write another unit centering 
around the study of "Ivanhoe" and entitled "Mutual Respect 
Among Races. 11 Here again her adviser, Dr. Billett, made per-
tinent suggestions, particularly with reference to the use of 
the word "tolerance". The decision was made to teach this 
particular unit first, and it appears in this thesis as Unit I. 
This unit is also mentioned on page 14 of the pamphlet, 
"Effective Practices in New England Schools" for May, 1947. In 
the meantime, data concerning pupils regarding chronological 
1/ John Webb, Thesis: A Series of Tests for Use in the Study 
of Selected Short Stories, Boston University School of 
Education, Boston, 1946, pp. 96-97 
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age, I.Q., reading ability, reading interests, vocational in-
terests, recreational interests, and home background was col-
lected gradually. Study guides and tests were prepared and 
mimeographed by the commercial department of the high school. 
In preparing test questions the writer was guided by sugges-
tions in Dr. Billett's text.!! Pre-tests were not given for 
Units I and II. A list and card file of optional related 
activities and a list of references for the pupils' use were 
prepared by the teacher. Arrangements were made with the 
public library and school library for the loan of books for 
the classroom library for each unit. A log was kept in which 
the pupils' reactions and special difficulties were noted. 
More specific reference will be made to this phase of the 
teaching in the last chapter of this thesis. 
Illness interrupted the writer's study and teaching and it 
was November, 1949, before she could complete Unit III to her 
satisfaction and teach it. Invaluable experience had been 
gained from teaching Units I and II. The writer realized that 
a pre-test, even in literature, was a valuable diagnostic tool, 
and she included it in her plans for teaching the third unit. 
Otherwise, the preliminary preparation followed the same pat-
~ern as for Units I and II. 
Criteria.-- In planning the unit assignment the writer was 
guided by Dr. Billett•s£/ ten basic general principles which 
operate in every good teaching-learning situation: 
1/ op. cit. pp. 610-648 
~ op. cit. pp. 174-175 
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1. '~ducation is guided and directe~ growth. 
2. The pupil's activities are given direction only by 
some goal which he seeks to attain. 
3. Problem-solving is the way of human learning. 4. Learning is most effective when optimally emotion-
alized. 
5. Persistence in problem-solving behavior varies with 
the explicitness of the directions which the pupils 
receive. 
6. Knowledge of progress is a powerful incentive to 
effort. 
7. All learning involves integration. 
8. Application of the learning product is essential if 
transfer is to take place. 
9· Independence in learning is encouraged if the pupil 
has some choice in what he is to do, how he is to do 
it and when he is to do it. 
10. Because of the. fact of individual differences, pupils 
should not begin necessarily at the same place, nor 
proceed necessarily at the same rate, in the same 
direction, and in the same way.n 
Another valuable source of criteria was found in Dr. 
Billett'sl/ questions for the appraisal of a unit of learning: 
1. "Does the unit represent a definite and valid teacher' 
goal? 
a. Is the unit described in a definite declarative 
statement representing the desired learning prod-
uct or products (advance in capacity for behavior) 
to be acquired by the pupils? 
b. Is it worth the time and money of pupils, teachers, 
and society to be spent in acquiring it by the 
experience route? 
(1) Has it important probable applications to the 
life situations which the pupil is meeting, 
or will probably meet as an individual and as 
a member of social groups? 
(2) Will the values accruing to the individual 
and to others make the efforts necessary for 
its acquisition a good investment when com-
pared with other values attainable with the 
same time and effort? 
c. Is the unit definitely related to the pupil's pres-
ent level and area of mental growth and experience? 
(1) Does it grow naturally out of the preceding 
unit of the course and lead ~aturally to the 
next? 
1/ Op. Cit. pp. 140-141 
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(2) Is it part of a sequence of units which makes 
possible and contributes to integration and 
reintegration of the products of pupil ex-
perience as the course proceeds? 
(3) Is it related wherever possible and desirable 
to the work which the pupil is doing at the 
time (a) in other subjects, (b) in the extra-
curriculum, and (c) in his out-of-school 
environment? (4) Is it stated in terms of the vocabulary 
which pupils may Qe expected to possess on 
completing the advance represented by the 
unit? 
d. Does the unit represent an advance in some con-
cept or sldll (or combination of both) which 
from the standpoint of the pupil's probable rate 
of growth is (1) neither so slight as to be triv-
ial, nor (2) so great as to lead to vagueness or 
uncertainty on the part of either teacher or 
pupil? 
e. Does the unit represent an advance in some con-
cept or skill distinctly recognizable with reason-
able objectivity by present methods of controlled 
observation or testing? 
2. Is the unit as stated sufficiently flexible to provide 
for the different aptitudes, abilities, interests, 
aims, and hence needs of the pupils for whom it is 
intended? 
a. Is it analyzed into the lesser learning products 
(advance in capacity for behavior) on which the 
major learning product in part depends? 
b. Has the analysis of the unit been delimited to in-
dicate the learning products 
(1) Expected of all pupils? 
(2) Optional for pupils on .the basis of aptitudes 
abilities, interests, aims or needs? 
J. Have the probable indirect and incidental learning 
products in the form of ideals, attitudes, and appre-
ciations to be achieved by the pupils when working on 
the unit been anticipated so far as possible and 
listed?" 
The terminology of this thesis represents the writer's 
interpretation of the terms used in the textbook 11 Fundam.entals 
of Secondary-School Teaching" • .!/ 
1/ Op. cit. Chapter XVII 
UNIT ORGANIZATION OF THE TOPIC, 
MUTUAL RESPECT AMONG RACES 
I 
I, 
~. 
II 
li 
II 
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CHAPTER II 
UNIT ORGANIZATION OF THE TOPIC, MUTUAL RESPECT AMONG RACES 
Mutual Respect Araong Races 
(with special reference to Scott 's Ivanhoe) 
1 General statement of the unit.--
1\ If we are to achieve world brotherhood, we must respect 
I 
' the worthwhile aspects in the cultures of the various races and 
II the worthy people who represent such cultures • Rae ial pre ju-
dice is a deep-rooted evil acquired without sufficient consid-
' eration of true facts. Through literature we can learn more 
!about the need for mutual respect among races and, after suffi-
jcient consideration, analyze our own attitudes honestly. 
Itemized statement, or delimitation, of the unit.--
1 A. Iva~·10e 
I 
J 1. Sir Walter Scott uses eleventh-, twelfth-, and four-
fteenth century happenings in English history as a backgrom~d for 
1! his novel, Ivanhoe. The antagonism between the conquered Saxons 
,, 
11 and the victorious Normans, Prince John's plot against his 
ii brother , King Richard the Lion-Hearted, the narrow religious andl 
11 racial prejudices of the Middle Ages, the pageantry of knight-
jJ hood, the feudal : system, and the lack of justice are all inter- ~~ 
I' woven in three plots. 
II A knowledge of society of the period will help make clear I 
·1 i ~ the reasons for the exis~ence of prejudices relating to social 
!status. The Normans made up the upper class. The Saxons, who 
I -2 -
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II I, 
were chiefly landowners, formed the middle class. Tenants 
called freemasons lived on the large estates, while the serfs 
or slaves were the servants. The outlaws, chiefly Saxon, 
roamed the forests in bands , and the Jews, who were treated as 
social outcasts, formed the merchant and money lending class. 
King Richard, the Lion-Hearted, who preferred crusades and 
tournaments to affairs of state, ruled England from 1189 to 
1199. Before the opening of the story he had been falsely im-
prisoned through the efforts of his scheming brother, Prince 
John, who planned to usurp the English throne. Prince John's 
attempts to win the support of the Saxons, whom he actually 
de$pised, offer interesting evidence of the effects of racial 
prejudice in medieval days. 
Numerous orders of monks flourished during the period, and 
their influence was powerful. Some of these orders, notably 
the Knights Templars and Knights Hospitallers, were military in 
nature and, according to history, hostile to King Richard. 
~~ile both were founded in Jerusalem, the Hospitallers pro-
fessed their origin as a group established to take care of the 
sick and those who had been wounded in battle. Later the 
Hospitallers became strictly a military organization, and both 
groups referred to, undertook the protection of the Holy 
Sepulcher. There were also several non-military groups of 
monks who devoted their lives to helping the poor and doing 
other good works. All monks took vows of one kind or another, 
but, unfortunately, all these vows were not always kept. 
-------=::...-
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The pageantry, as well as some of the ruthless aspects of 
b1ighthood, is reflected in the pages of Ivanhoe. Chivalric 
customs which overlooked the racial prejudices of the times 
offered a relief to the brutal combats of the lists. 
The institution of feudalism was another characteristic of 
medieval life wherein sharp lines of social position were evi-
dent. Under this system all the land belonged to the king who 
gave it in fiefs, or grants of land, to his nobles or vassals. 
In return for the fief, the vassal swore to serve the king in 
every possible way by contributing men to the king's army or 
supplying food for the support of the army. The king, on his 
part, offered protection to the vassals in case of attack. 
Some of the servants of the vassals were freemen, sometimes 
called freemasons; others were serfs, or slaves. The resent-
ment often felt by the serf is apparent as one reads Ivanhoe. 
Characters from every wal-k of life are found in the pages 
of Ivanhoe in sharp contrasts of antagonism and good fellow-
ship. Racial and class prejudices of the period serve to 
intensify the sharpness of the portrayal. The Normans are 
represented by King Richard, Prince John, the Prior Aymer, the 
Templar (Sir Brian de Bois Guilbert), the Grand Master of the 
Templars, Sir Reginald Front de Boeuf, Sir Maurice de Bracy, 
and Waldemar Fitzurse--all Prince John's henchmen--and a few 
lesser characters. Middle class Saxon landovmers are typified 
by proud Cedric, guardian of Lady Rowena, who herself was a 
I descendant of King Alfred, 
-~l--- __ ,, -- ----- - ----=----::..- ~ - - - -
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sympath ized with King Richard, Athelstane of' Coningsburgh, whos 
position was slightly above Cedric's but lesser than a noble's, 
and Ulrica, the daughter of' an old Saxon friend of' Cedric's. 
Saxon serf's include the swineherd Gurth, and the jester, Wamba. 
The Clerk of' Copmanhurst or Jolly Friar and Locksley or Robin 
Hood represented the outlaw band. The lovely Jewess Rebecca 
and her father Isaac, a merchant of' York, represented the Jewis 
race. Thus are depicted several races cherishing old hatreds 
and including people from all walks of' life. 
Three plots interweave in Ivanhoe--the Norman plot, the 
Saxon plot, and the Jewish plot. The Norman plot concern s the 
efforts of' Prince John to usurp the English throne from his 
brother, King Richard. The Saxon plot deals with the romance 
of' Lady Rowena and Ivanhoe. The Jewish plot concerns the 
ambitions of' Sir Brian de Bois Guilbert, a Templar, and his 
desire to have the Jewess, Rebecca, share his dreams. 
The reader becomes aware of' the evil effects of' prejudice 
and class feeling as he follows the action of' Ivanhoe. Yet he 
is able to perceive the power of good and realize that differ-
ence in people is something to be appreciated. 
B. Robin Hood and Little John, a ballad. 
1. The fellowship that existed among the outlaws is a 
pl easant contrast to the antagonism between some of' the other 
characters in Ivanhoe. 
C. Selected ballads. 
1. Some of' the old ballads help us to understand ways of' 
--=:..=-~. ------
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living during medieval times. 
a. "Sir Patrick Spence", one of the typical older 
ballads, tells of a tragic voyage from Norway to Scotland. 
b. 11Lochinvar" by Sir Walter Scott offers a good 
example of the romantic aspect of knighthood. 
c. "Lord Ullin 1 s Daughter" by Thomas Campbell has 
the tragic love motif reminiscent of the older ballads. 
d . "The Glove and the Lions" by Leigh Hunt tel l s an 
interesting tale of a vain lady and a chivalrous lord who 
taught her a good lesson. 
D. 11 Probing Our Prejudices" by Hortense Powdermarker gives a 
fair analysis of the causes of prejudice which will help the 
reader to analyze his own attitudes honestly. 
Probable Indirect and Incidental Learning Products 
A. Indirect 
1. Development of the attitude of need for mutual respect 
among races. 
2. An appreciation of what various races have contributed 
to world culture. 
J. Ability to analyze prejudice 
4. Realization that good and evil are found in all races 
5. Appreciation of accomplishments of fellow-students 
B. Incidental 
1. Improvement of comprehension and speed in reading 
2. An increased vocabulary 
3. An acquaintance with the style of Sir Walter Scott 
I' 
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4- An acquaintance with the style of certain contemporary 
writers . 
5. Increased ability to use literary terms with 
assurance 
6. An appreciation of worthwhile literatUre ahd result-
ant development of ability to discriminate 
7. Increased facility in expressing one's thoughts orally 
and in writing 
8. Exercise of initiative, industry, responsibility, and 
ability to co-operate with the group 
9· Increased facility in the use of reference materials 
I' I 
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The Unit Assignment 
(Tentative time allotment, four weeks) 
A. Introductory talk b~_ the teacher.--
1. Suppose the United States were conquered by another 
country and different customs and a language other than English 
became official. The natural reaction would be resentment. 
I 
Centuries ago in England that very situation happened more than ! 
We going to read a novel entitled once. are Ivanhoe-, based 
on the effects of the Norman conquest of England in 1066 when 
the native Saxons were subjected to defeat and subsequent 
humiliation. It took the passing of several generations before l 
the races were assbnilated. In those days racial prejudices 1 
were even more marked than ,those of our time. The regrettable 
fact is that such practices still persist--and are not confined
1 
to victor and vru~quished. (The reading of a few pertinent I 
I 
newspaper clippings to illustrate this point may be left to the 1 
teacher's discretion.) Are we to go blindly on, accepting the 
prejudices of our forebears? Is the dream of one world never 
to be realized? Unless people learn to live together harmon-
iously, each respecting the other's culture, true world brother 
hood can never be achieved • 
.Pi.s you read, observe the disastrous effects of racial and 
religious prejudice on some of the characters in the novel. 
Then analyze your own attitudes honestly. When you have time, 
look over the pamphlet, "Probing Our Prejudices". Can you 
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truthfully say you have no racial or religious prejudices? If 
not, will you try to do something about it? 
B. Core Activities.--
1. Let us look over the study guide now. You will prob-
ably have suggestions regarding other activities which you 
would like to do. Write your suggestion on a piece of paper, 
and put it into the box on my desk. Notice that references 
are coded. 1:364-366 means pages 364-366 of the first refer-
ence on your list. 
~~2. Read background notes (1:364-366) for better knowl-
edge of conditions of the period covered by Ivanhoe. 
-::-3. (1:368-381) Study the meanings of these words. Add 
other unfamiliar words to your notebook list with a simple 
definition for each. Vocabulary notes of this type will appear 
throughout the study guide. 
feudal serf 
fief vassal 
precarious franklin 
hostile ecclesiastic 
laity infidel 
lists palmer 
As characters are introduced note briefly to what race and 
in what class of twelfth-century society each belongs. Discuss 
the hostility existing between the Normans and the Saxons. How 
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What do we learn o~ Cedric, Lady Rowena, fu~d Wil~red o~ Ivanhoe ll 
~rom the conversation o~ the strangers? What wager does the 
Prior make? Why does Wamba misdirect the group? How do the 
strangers ~inally get to Rotherwood? 
4. Discussion o~ 2 and 3. 
-)(5. (1:382~398) 
acquiescent insipidity 
wassail obeisance 
retinue vagrant 
Contrast the dining hall o~ Rotherwood with yours. What 
characteristics surprise or ~~use you? How does Cedric typi~y 
the proud Saxon? In what way is true hospitality shovm at this 
point? Vihat suggestion is there o~ ~maily disunity? Explain: 
" The Chian wine is your own." How is pride in the various 
orders o~ knights brought out in the conversation at the table? 
To whom does the Palmer refer when he mentions "a young kJ;ight 
o~ lesser renown?" ·what challenge does the Templar o~fer here? 
What individuals reassure de . Bois Guilbert that Ivanhoe will 
meet him in combat? 
"6 ·.~,;-- . (1:398-416) 
rack alacrity 
succor perfidious 
farriers scruples 
We learn interesting facts about the interior of Rother-
wood in Chapter VI. Would you have enjoyed living there? vY.hat 
news o~ Ivanhoe does the Pilgrim give to Lady Rowena? Vlhy does 
---~ _-;._ _ _ -;.=-=-----=-
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the Palmer awaken Isaac of York? How does Isaac show his appre 
elation? Comment on general arrangement of the tournament 
grounds. What do you think of Prince Joln1? By now we have met 
most of the important characters in the story. Can you name 
and identify them? Show how the Norman, Saxon, and Jewish 
plots are interweaving. 
Discussion of 6. 
( 1 d.jJ.6-430) 
melee casque 
incognito jousting 
Mention specific features of the tournament. Review the 
steps in preparation for knighthood. Vfrlat vows did a knight 
.take? Vfuat effect do you think the taking of such vows had on 
society of that time? Do you feel that you, too, have lived by 
some personal code, even though you have t~~en no particular 
vows? ~fuat do you consider your code to be? Is there a place 
in your code for resp ect of all worthy peoples? Some organiza-
t ions, such as the Scouts, have a code of conduct worthy of 
consideration. Can you tell us about such a code? Compare the 
knight's code with the conception of loyalties today. Women 
were especially well treated under the feudal system. Account 
for the fact that respect for women has changed somewhat since 
the days of Ivanhoe. The Church was a powerful factor in in-
fluencing the chivalry of the Middle Ages. How had it con-
tinued to be a factor in influencing personal codes? Explain 
the meaning of "noblesse obli ge". Whose appearance at the 
tournament causes the most comment? Wby? Vf.ho is chosen Queen 
of Love and Beauty? 
9. A broadcast of the tournament. 
-lHO. (1:430-4Jilt_) 
nocturnal parry 
\f.hat traits of Rebecca's character are shown in her con-
versation with Gurth? How does the Miller meet his match? 
-lHl • ( 1: 44J+-46o) 
dexterity 
consternation 
sluggard 
runagate 
indolent 
mace 
craven 
How do Cedric's plans for Rowena's marriage reflect Saxon 
pride? Vf.ho is the Disinherited Knight? vVhat contrast does he 
make to Athelstane? What message does Prince John receive? 
What is its significance? : ~Vhat feat of archery does Locksley 
acc01;nplish? 
-:a2. . ( 1: l.j.6o-l.j.8 3) 
palfrey 
profligate 
anchorite 
encomium 
leech ( v.) 
expediting 
levity 
sagacity 
vermilion 
poniard 
gyves 
procrastinating 
What is Prince John's motive in inviting the Saxons to the 
banquet? Is he a well-bred host? Comment on the feast. Vf.hat 
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is the effect of Cedric's toast to King Richard? Vmat is j 
DeBracy's fantastic scheme? vVho plays host to the Black Knight 1 
Select amusing bits of dialogue from this section. Vfhat is 
Cedric's dearest wish? 
13. Oral reading of amusing bits of dialogue. 
-:a4. ( 1:483-499) 
reconnoitering rendezvous 
donjon 
barbican 
Select facts which point to hope for assistance to the 
prisoners. Discuss the general architecture of the castle. 
apertures satellite 
exorbitant jargon 
parapet satiate 
Discuss the reaction of the various prisoners to the 
treatment they receive after being taken to Torquilstone. Show 
how the three plots conver ge at this point. Vv'hy is Rebecca 
admirable? 
*16. (1:516-537) 
indomitable cartel 
jocularity discretion 
omnipotent succor 
colloquy avidity 
mAUtelet 
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Vlhat is the Norman r epl y to the challenge of the Saxons? 
Vfho takes upon himself the character of father confessor? Vlhat 
is his motive? Who is the wounded prisoner whom Rebecca asks 
the "friar" to visit? Who within the castle plans to aid the 
Saxons? To whom does Front-de-Boeuf ask the "friar" to take 
the message? ¥fuo leads the Saxon advance? 
*17. (1~537-554) 
repugnance 
mutual 
postern gate 
mitigated 
vulnerable 
parricide 
How does the fate of Rebecca's teacher reflect the narrow-
mindedness of the times? Do you think Rebecca is falling in 
love with Ivaru1oe? How have Rebecca and Isaac been of great 
service to Ivanhoe? Try a simple dramatization of the scene 
between Ivruliloe and Rebecca where she describes the battle. 
What does Ivanhoe say about chivalry? Do you feel that his 
remarks are still applicable? Account for Ulrica's dramatic 
revenge on Front de Boeuf. 
18. Dramatization of battle scene as told by Rebecca. 
*19. (1:554-579) 
respite 
halberd 
dishevelled 
Note the strategy used in the attack on the castle. How 
does Ulrica help the Saxons? How are Rebecca and Ivanhoe taken 
from the castle? How does Athelstane show chivalry at this 
point of the story? The manner in which the outlaws divide the 
==---··ir==== 
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spoils reveals a respect for rules--even among the lawless. 
Comment. How is Gurth rewarded? vVhy is Wamba better off as 
Cedric's jester than as a free man? How does Isaac propose to 
secure his daughter's release? Vihat men are referred to as a 
"fair fellowship"? Vihy? 
*20. (1:579-594) 
buoyru~t ascetic 
dotard sorceress 
What important action takes place relating to the Norman 
plot? What do you think of Prince John now? How does the note 
from Prior Aymer do more harm than good? What is revealed 
about the character of the Grand Master? Why do you pity 
Rebecca? 
.;:-21. ( 1:594-613) 
heinous bigoted 
fanatic i sm 
Read carefully Rebecca's reply to the accusations of page 
601. v'Vhat words show her kindnes s toward people of all creeds? 
Vfrlat is the message on the parchment? How does the peasant 
Higg try to help Rebecca? To whom does Rebecca ask her father 
to turn for help? Vfuat is the Templar 1 s position now that 
Rebecca's innocence or guilt is to be decided in the lists? 
-l!-22. (1:614-638) and 3:11-19) 
tryst 
knight-errant 
liege subject 
niggard 
obsequies 
At what point is Richard's identity positively revealed_?· 
lJIJho is "king of outlaws and prince of good fellows"? How do 
the old ballads bear out this claim? Account for the strange 
adventu~e which befalls Athelstane. Find examples of sympa-
thetic understanding at this point. 
*23. (1:638-653) 
impeded 
extricating 
formidable 
Who appears in the lists at Templestowe as Rebecca's 
champion? Comment on the Templar 1 s appearance before the com-
bat. Briefly describe the strange encounter. Point out in-
stances of forgiveness as the story reaches a conclusion. How 
does the Jewish plot reach a climax in Chapter 42? How does 
each plot conclude? Are you satisfied with the conclusion? 
Have you any suggestions? What indication is there that the 
Normans and Saxons eventually lived in harmony? 
~~ (3:23-24; 45-47; 51~53; 130-131) 
Read some of the old ballads which Lady Rowena might have 
enjoyed hearing or others concerning knights and ladies of a 
later period. Be prepared to give the main idea. 
24. Sharing of individual work. Reading of selected 
themes; exhibits of optional related work; suggestions. 
25. Panel discussion on the evil effects of prejudice. 
26. Write a letter in class to the teacher telling what 
you have learned from the study of this unit. 
27. Brief reports on extensive readings. 
28. Mastery test. 
29. s~umnary discussion following test. 
Items in the unit assignment marked with an asterisk are 
found in the study guide which is handed to the pupils during 
the introductory period. 
C. Optional Related Activities.--
(A copy of these suggestions is posted on the b~liletin 
board. Each activity is also listed in a card file readily 
accessible to the pupils. As pupils' suggestions come in, they 
are considered by the teacher and, if found to be practicable, 
added to the posted list and card file.) 
General Directions to Pupils Concerning 
Optional Related Activities 
These activities have been planned to give you an oppor-
tunity to work in the field or fields you enjoy. Don't attempt 
to do too much, but complete the activity (or activities) to 
the best of your ability. After you have chosen from the 
following suggestions or thought of some original activity, be I 
sure to consult the teacher before beginning your work . Talk 
to your English teacher about your plans. Then, if your activ-
ity relates to another subject such as art or music, make 
arrangements with the teacher of that particular subject for a 
conference. 
An early choice is desirable, because variety in activ-
ities will make the sharing period more enjoyable. In order t o 
insure such variety we shall check on your choi.ce early next 
----· . ---============ 
week and advise you accordingly. 
1. Artwork, Sketches, Posters: 
a. Draw one or more illustrations for any of the re-
quired reading s or for other optional reading. Characters 
representing the different nationalities and walks of life as 
dep icted in Ivanhoe will make good subjects. For ex Mw le, a 
sketch of Robin Hood and the Black Kni ght riding through the 
forest entitled "King and Outlaw" or Gurth acting as the Dis-
inherited Kni ght's squire at the tournament and entitled 
"Master and Serf" may be used. Have a title for your drawing 
and submit it to the ch airman of the bulletin board co~~ittee. 
b. Make an art notebook .containing s k etches to illus-
trate Ivanhoe, ballads, or readings relating to the brother hood 
of man. Sk etches of the following incidents would be appro-
priate: Wrunba offering his disguise to Cedric, Rebecca g iving 
the jewels to Lady Rowena, the Palmer warning Isaac. 
c. Make a poster to illustrate the brotherhood of man 
(See copy of famous poster on blotter at teacher's desk.) 
d. Plan a set of m~~als for the classroom dep icting 
contributions of various races to world culture. Consult en-
cyclopedias for suggestions regarding contributions to science, 
art, music, and literature. Organize material under afore-
mentioned headings. In sketches show outstanding work of one 
n a tionality or contributions of several nationalities. However 
use a consistent plan of depicting the contributions. The best 
plan wi ll be chosen for completion. 
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2. Book Reviews, Oral or Written: 
a. Review one or more of the books or articles on 
the extensive reading list. Use our regular form. 
3. Drrunatization: 
a. Arrange with other pupils to dramatize scenes 
from Ivanhoe which illustrate the fact that bonds of respect 
for the respectable may be strengthened by better understand-
ing. Consult the teacher for arrangements. 
Refer to the following pages for typical scenes 
1:538-540 or 1:650-653. 
b. Dramatize a twenty-minute radio play adapted from 
some scene from Ivanhoe. Make arrangements to broadcast it 
from an adjoining room. 
c. Plan a short program in pantomL~e depicting char-
acters from Ivanhoe. 
d. Dramatize an original one-act play depicting the 
. need for mutual respect among races. 
4. Excursion: 
a. Make plans to visit the headquarters of the 
International Friendship League, Inc., at 40 Mt. Vernon St., 
Boston. 
5. Handicrafts (Carvings): 
a. From wood or soap try carving the head or figure 
of one of the characters in Ivanhoe. 
b. From wood carve any weapon of the period which 
interests you. 
~~~~-
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6. Handicrafts (Marionettes): 
a. Make dolls representing Rebecca, Lady Rowena, or 
any character you choose. 
7. Handicrafts (Construction): 
a. Try making a model castle using cardboard or 
plasticene. 
8. Letter Writing: 
a. Arrange to write to a pupil in another country. 
Keep the class informed on news of interest. 
9. Memory Work: 
a. Memorize quotations relating to the brotherhood 
of man. 
· b. Memorize one or more of the poems on the extensive 
reading list. 
10. Music: 
a. Arrange a program to illustrate the idea that the 
universal language of music may be a factor in promoting mutual 
respect among races. Choose famous recordings by composers of 
different nationalities. 
b. Small groups may like to sing folk songs of 
various countries. 
11. Notebooks and Scrapbooks: 
a. Make a notebook which shows steps in the integra-
tion of Normans and Saxons and the result on English history. 
b. Make a notebook relating to any phase of chivalry 
which interests you. 
c. Make a notebook showing the contributions o~ 
various races to our civilization. 
d. Mru{e a scrapbook o~ news clippings relating to 
attempts being made to promote mutual respect among races. 
e. Make a scrapbook o~ news clippings relating to 
noteworthy achievements by people o~ various races. 
~. Collections o~ original short stories, essays, or 
poems on our theme will be worthwhile activities ~or those who 
enjoy writing. 
v 12. Oral Readings: 
a. Be prepared to read a poem ~rom the extensive 
reading list or an original poem by a classmate. 
b. Read the class paragraphs ~rom extensive reading s 
which impressed you. Include current magazines as a source. 
' 
c. With the help o~ the teacher, arrange one o~ the 
poems ~or choral speaking. Select classmates to present it. 
13. Oral Reports: 
a. Prepare a two-minute talk on the li~e o~ the autho · 
o~ Ivanhoe, Richard the Lion-Hearted , Prince Joru1, Robin Hood, 
the ~eudal system, the crusades, knighthood, li~e in the medi-
eval castles, or any other topic related to Ivanhoe. 
b. Tell us brie~ly about a movie or play you have 
seen in which the idea o~ mutual respect among races is 
suggested. 
14. Orig inal Ideas: 
a. Don't ~orget the suggestion box. 
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15. Panel Discussion: 
a. Discuss problems being faced by the United Nations 
b. Discuss the need for mutual respect among races. 
c. Discuss the harmful effects of prejudice. 
16. Picture Collection: 
a. Bring in pictures that illustrate Ivanhoe or any 
phase of our theme. Include pictures of famous people of 
1 various races. The chairman of the bulletin board committee 
will help you plan the arrangement. If you have pictures in 
magazines or books which you prefer not to cut out, we .Will 
appreciate borrowing the books or magazines for our classroom 
library. In the latter case note the following facts on a 
card for our class librarian: your name and titles of books 
or magazines. Prepare little bookmarks to help pupils find 
the pictures easily. 
17. Reference Work: 
a. Look up material in reference books about Sir 
Walter Scott or Richard the Lion-Hearted. 
b. Find additional facts about medieval castles, the 
crusades, knighthood, or some other topic related to Ivanhoe. 
c. Try to find up-to-date material published in the 
interests of better relations among races. 
18. Verse Writing: 
a. Try your hand at writing a poem on the general 
theme of our unit. 
b. Try to write a ballad about the Disinherited Knigh · . 
I 
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c. Try writing a poem describing the siege of the 
castle. 
19. Vocabulary Study: 
a. Add your own words to the required list. Remember 
to define words simply. 
20. Written Composition: 
a. Write a brief sequel to Ivanhoe in which you fol-
low Rebecca's adventures. 
b. Write a different ending for Ivanhoe in which 
Rebecca has a happier fate. 
c. Write the story of Wamba 1 s life. 
d. Write a story in which boys of different races 
grow to understand each other. 
e. Write an essay entitled, "Is Brotherhood among 
Races Possible?" 
f. Write an honest answer to the question, "Are You 
Prejudiced?" 
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D. Evaluative Activities.--
Mastery Test on Ivanhoe and Related Readings 
True-False 
In the proper spaces below encircle the T if the statement 
is true or probably true; encircle the letter F if the statement 
is false or probably false. 
Example: 
0. T F 0. The Normans came from France. 
* * * * * * * * * * * * * * * * * * * * * 
1. T F 
2. T F 
3. T F 
4. T F 
5. T F 
6. T F 
7. ~ F 
8. T F 
9. T F 
1. The Norman conquest of England in 1066 was 
deeply resented by the Saxons. 
2. Usually more than one generation passes before 
conquered can live in harmony with the con-
querors. 
3. The so-called upper class of the period of 
Ivanhoe was largely made up of Saxons. 
4. The outlaws were chiefly Norman. 
5. The merchants and money lenders, who were 
treated as outcasts, were Jews. 
6. Under the feudal system all the land belonged 
to the king , who in turn gave it in fiefs to 
his nobles. 
7. Some of the servants of the nobles were free~ 
men, others were serfs. 
8. The principal feature of the castle was a 
strong tower with thick walls within which was 
the stronghold of the castle, known as .the 
donjon or keep. 
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9. Another feature of the castle, which was raised 
and lowered as the occasion demanded and which ! 
helped to isolate the castle in time of seige, 
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Combined Completion and Multiple Choice ~ 
Directions: All omitted words or phrases appeal"' in the colurJI..n 
at the left of the pag e. Show that you know which word or 
phrase has been omitted from each blank by putting the number 0 1 
II 
the blank in the proper parentheses at the left. For example, 
1 is put in the parentheses before the word omitted from blank 
number 1. More than one fi gure may sometimes occur in the 
parentheses. 
I ' ) ( ) 
( ) ( ) 
( ) ( ) 
( ) 
(.1) 
I ( ) 
( ) 
( ) 
( ) 
( ) 
a pilgrim 
a serf 
Austria 
Cedric 
daughter 
a horse 
Isaac 
Lady Rowena 
Miriam 
Rebecca 
squire 
the Holy Land 
ward 
( ) armor 
( ) children 
( ) guitar 
( ) javelin 
( ) king 
( ) lance 
( ) lute 
( ) mail 
( ) page 
( ) parents 
( ) scout 
( ) shield 
( ) squire 
( ) trumpet 
( ) womanhood 
A 
On the way to-Rotherwood the Prior 
wagered his gold collar a gainst ten butts off 
Chian wine that the Templar would find I 
(1) more beautiful than any maiden of 
Palestine. The Prior and his companion 
finally reached their destination after be-
ing guided by (2) • Their h ost, Cedric, 
had banished his son from the household 
because the latter had fallen in love with 
(3) . Cedric had more ambitious plans 
for his (4) ____ and wanted her to marry a 
Saxon of noble lineage. An undercurrent of 
strong likes and dislikes ran through the 
discussion in the great dining hall where 
gathered representatives of many races and 
walks of life. Topics of conversation in-
cluded the coming tourn~1ent and news from 
(5) . During the night the Palmer 
warned (6} ___ that the Saracens were planning 
to rob him . In gratitude the old man made 
it possible for the Palmer to get (7) and 
armor from a merchant . 
B 
The prospec tive knight beg ru1 his train l 
ing as a (1) when he was seven or eight 
years old. He learned to play the (2) ____ , J 
hunt, ride, and carry a (3) . vVhen he . 
was fourteen or fifteen years old the pro- I 
spective knight became a (4) __ . Wearing 
(5) ____ , throwing a (6) ___ , and wielding 
a battle-axe were his specific accomplish-
ments at this stage. Vihen a young man was 
11 dubbed a knight 11 he promised to be loyal 
to God and the (7) , to be true and pure, 
and to h onor and protect all ( 8 ) __ . 
T 
I 
( ) ( ) ( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
Athelstane 
Ivanhoe 
Lady Rowena 
Rebecca 
the Black Knight 
the champion 
the Disinherited 
Knight 
the Queen of Love 
and Beauty 
) the Templar 
( ) Gurth 
( ) Ivanhoe 
( ) Jorvaulx 
( ) Lady Rowena 
( ) Rebecca 
( ) the Black Knight 
( ) Torquilstone 
( ) Wamba 
( ) Athelstane 
( ) de Bois Guilbert 
( ) Front de Boeuf 
( ) Ivanhoe 
( ) Lady Rowena 
( ) Rebecca 
( ) the Black Knight 
( ) Ul!•ica 
( ) Athelstane 
( ) Cedric 
( ) de Bois Guilbert 
( ) her 
( ) Ivanhoe 
( ) Richard 
( ) Lady Rowena 
( ) Prince John 
( ) Prior Aymer 
( ) Rebecca 
c 
The knight who won the first day's 
honors at the tournament had the honor 
of naming (1) . The honors went to 
(2) who , in turn, chose (3) as 
Queenof the tournament. In t~ 
spirited fi ghting on the last day "El 
Desdichado" was greatly aided by (4) __ 
To crown the exciting events the Disin-
herited Knight turned out to be (5) ___ . 
D 
Cedric's party was kidnapped by 
DeBracy and his followers and t aken to 
(1) . Fired with ambitlon for power 
the Templar asked (2) ____ to join with 
him in his enterprise. A message stat-
ing that the castle would be besieged 
unless Cedric's party was released was 
signed by Wamba, Gurth, Locksley, and 
(3) . Disguised in cowl and frock 
(4)===:helped Cedric escape from the 
castle. 
E 
Among the prisoners in the castle 
was the wounded (1) whom (2) 
nursed tenderly. During the excitement 
of the siege (3) seized the Jewish 
maiden and carried her from the' burning 
castle. Ivanhoe was rescued by {L~ ) __ • 
F 
Caught in the web of the scheming 
Templar ( 1) was accused of witchcraft. 
The dramatic appearance of (2) ___ in the 
lists at Temples t owe as her champion was 
further heightened by the sudden death 
of his would-be adversary, (3) . 
Saddened by the experiences since the 
tournament the kind-hearted maiden re-
solved to leave England, knowing that 
the brave knight, <4) ____ , would marry (5) Another plot, too, came to 
naught as (6) ____ forgave his brother 
and continued his adventurous career as 
a knight and crusader. 
Soston UnM-r.- ttv 
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Matching 
Fill in the blank at the left with the letter which de-
notes the proper name in Column II matching the description in 
Column I. The same letter may appear more than once. 
43· 
44. 
45. 
46. 
47. 
48. 
49· 
50. 
51. 
52. 
53. 
54. 
55. 
56. 
58. 
-:~ 
=-===· TJ===-· 
Example: I 
b Clerk of Copmanhurst 
43. Black Knight 
44. Disinherited Knight 
45. Fierce Norman baron 
occupying Torquilstone 
46. Grand Master 
47. King of England 
48. Locksley 
49· Loyal jester 
50. Merchant of York 
51. Old Saxon woman who 
reaped horrible revenge 
52. Pilgrim or palmer 
53. Proud Saxon master of 
Rotherwood 
II 
a. Prior Aymer 
b. Jolly Friar 
a. Athelstane 
b. Brian de Bois 
Guilbert 
c. Cedric 
d. Front de Boeuf 
e. Gurth 
f. Isaac 
g. Ivanhoe 
h. King George 
i. King Richard 
j. Lady Rowena 
k. Lucas de Beaumanoir 
1. Prince James 
54. Queen of Love and Beauty m. Prince John 
55. "Rose of Sharon"; 
"Lily of the Valley" 
56. Scheming brother of 
King 
57. Sullen but faithful 
swineherd 
58. The Templar 
n. Rebecca 
o. Robin Hood 
p. Ulrica 
q. Wamba. 
r. Witless 
Multiple Choice 
Choose the correct response to complete the following 
statements. Indicate your choice by placing the correct letter 
in the space at the left. 
6o. 
61. 
62. 
Example: 
Respectable people of all races should be 
d 
.. ,.,. 
a. tolerated 
b. imitated 
c. despised 
d. respected 
¢. cherished 
~~ -~~ " " ~~ -:~ .. ~~ -~~ ~~ 
" 
#._-
Respect for men of other races is shown by 
a. Cedric's hospitality 
b. The Friar's hospitality 
c. John's invitation 
d. Athelstane's appearance 
e. Rowena's questions 
60. Good fellowship is exemplified by the relation 
ship between 
a. Gurth and Ivanhoe 
b. Ivanhoe and the Templar 
c. Richard and John 
d. Locksley and the Black Knight 
e. Wamba and Isaac 
61. vVhen John Little tumbled Robin Hood into the 
brook, the latter 
a. called the Friar 
b. sulked 
c. drowned 
d. acknowledged John's bravery 
e. killed John with an arrow 
62. Though Rebecca must have suffered from the 
insults accorded those of her race, she was 
always 
a. loyal to her father 
b. kind and generous 
c. hateful to Normans 
d. rude to Christians 
e. quick with an answer 
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64. 
66. 
63. History tells us that in England the descend-
ants of the Normans and Saxons eventually 
became 
a. ser;rs 
b. enemies 
c. explorers 
d. friends 
e. knights 
64. A prejudice is an attitude we have toward a 
specific situation that we reach without suf-
ficient consideration of 
a. the results 
b. the attitude 
c. the situation 
d. the facts 
e. the conclusion 
65. Our Declaration of Independence refers to 
truths and privileges applicable to 
a. all men 
b. women 
c. children 
d. some men 
e. the colonists 
66. A respect for each individual--white or colored, 
Catholic, Protestant, or Jew, immigrant or 
native-born, rich or poor--is presupposed in 
a. an autocracy 
b. a democracy 
c. a dictatorship 
d. a kingdom 
e. a state 
67. Because it makes our culture more · interesting, 
difference in people is something to be 
a. despised 
b. tolerated 
c. valued 
d. ignored 
e. forgotten 
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68. 68. Anthropologists know that if we were to select 
the most intelligent, imaginat ~_ve, energetic, 
and emotionally stable third of mankind, we 
should find all races 
a. lacking in emotional stability 
b. about equally represented 
c. leading in intelligence 
d. contributing energy 
e. showing a lack of energy 
,-----
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UNIT ORGANIZATION OF THE TOPIC, 
UNDERSTANDING TYPES OF PEOPLE 
I 
!I 
I 
CHAPTER III I 
UNIT ORGANIZATION OF THE TOPIC' UNDERSTANDING TYPES OF PEOPLE II 
Understanding Types of People 
(with special reference to the short story) 
General statement of the unit.--
/ In a democracy, in order to develop the right type of 
1; social responsibility, we need to understand all kinds of 
I 
!people and why they behave as they do. All too often we judge 
people by appearance, social position, or type of employment. 
I 
I! 
ii 
I 
1
,,·:. 11 We must try to look beyond such ways of judging our fellow men 
and see the qualities that make them people whom we may respect. lj 
!: I 
Literature helps us 
I 
1 might not otherwise 
I 
ditemized statement, 
to 1..111derstand many types of people whom we 
have the opportunity to know. 
or delimitation, of the unit.--
'I 
I! A. "Tennessee's Partner" - Bret Harte 
'I 1. We need to understand the rough but kindly nature of 
,1 the mining-town inhabitants of the California gold-rush days. 
2. The use of "local color", a term meaning the develop-
I 
1 ment of characters and plots from an 
I 
actual setting, is es- ~ 
deals with types of people . 11 · pecially effective in any story that 
3. "Tennessee's Partner", a man whose very individuality 
1 was submerged in this nickname, was a short, stout, unkempt 
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miner whose loyalty to his partner, the unscrupulous 
"Tennessee," had survived over - a period of many years through 
trying circumstances. 11 Tennesseen was finally convicted of 
highway robbery and hanged. The rough old miner asked for the 
1 body of his partner and conducted a simple funeral in the 
forest. The author's art in presenting this part of the story 
merits praise. The one unreal note in the story, the death 
not long afterwards of "Tennessee's Partner," presumably of a 
broken heart, does not detract from the reader's appreciation 
of the worth of the narrative. 
B. "The Third Ingredient" - 0. Henry 
1. A knowledge of the author's strange life pattern will 
contribute to a better understanding of the interesting char-
acters which he created. 
2. Drug-store clerk in Greensboro, North Carolina, so-
journer and herder on a great Texas ranch, clerk, book~eeper, 
draftsman, choir singer, bank teller, cartoonist, editor --
these were some of 0. Henry's occupations until the unfortu-
nate happening which changed his life. He was charged with 
having stolen some money from a bank of which he had been 
teller. On the way to face the charge some strange impulse led 
him to run away to Honduras where he roamed the countryside 
with some notorious train robbers. Finally he decided to re-
turn to the United States to square his accounts. His biog-
raphers say that "by some astounding miscarriage of justicen 
he was found guilty and given a five year term in the Ohio 
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Penitentiary. During this prison term, which was reduced to 
three years, three months, 0. Henry learned some valuable les-
sons about life deep feeling for others, wide sympathy, and 
the realization that life must be purposeful. After his re-
lease from prison he developed into one of the outstanding 
.American short story writers. He lived in New York City, 
where he could observe human nature in a fascinating variety of 
types. Like Bret Harte, he, too, wrote of obscure characters 
from the byways of life. In fact, he has been called "the Bret 
Harte of the city." More than any other writer he made the 
short story democratic by choosing as heroes plain, real folks, 
truren from life. The language in 0. Henry's stories seems 
different at first, but you soon realize that it is in keeping 
with the characters. 
3. In "The Third Ingredient" 0. Henry tells of two poor 
girls -- one, a plain-looldng clerk named Hetty; the other a 
pretty, unsuccessful artist called Cecilia -- who lived on the 
"third floor back11 of a large New York apartment house. Hetty'~ 
attempts to borrow an onion, in order that she might make a 
stew from a bit of beef which she had and the potatoes which 
Cecilia had contributed, resulted in the bringing together of 
the artist and a young man whom she had never expected to see 
again. Poor, unselfish Hetty went on peeling the onion wist-
fully, with the grim realization that it was all very well to 
engineer romance for others, but she would have liked a little, 
too. 
6o 
C. ''Barbed Wire" - Lawrence Perry 
1. People may harbor grudges in such a way as to isolate 
themselves from friendly contacts with others. Such people 
are very hard to "reach," and, too often, we decide not to 
bother with them. 
2. In "Barbed Wire," a story that rises above the con-
flict on the gridiron to conflict in personality, Lawrence 
Perry shows how the farm-bred Steve Yerkes grew from an un-
friendly, grudge-cherishing student completely v~apped up in 
himself to a wholesome, broad-minded, respected fellow who 
learned to play the game. 
D. "Clodhopper" - Sarah Addington 
1. Just because some people are not dressed in the 
I 
II 
latest 
fashion, others often wrongfully make fun of them. 
2. Sarah Addington 1 s "Clodhopper'' tells of an under-
standing little high school girl named Mattie who saw the 
wonderful qualities of Stephen Hoover and sought to help him I I 
find, through friendship, the fullness of life which was needei 
to supplement his rather narrow existence as a hard-work ing 
Indiana farm boy who had to sacrifice to get his education. 
E. "The Snow Goose" - Paul Gallico 
1. A sympathetic understanqing of the crippled and 
maimed is very necessary today. 
2. 
I 
j__ 
,, 
"The Man with the Good Face" - Frank Luther Mott 
1. Frank Luther Mott 1 s keen observation of human nature, 
in 
when he was teachin~a Brooklyn school and riding back and 
forth on the subway, led him to write the type of story such as 
"The Man with the Good Face." Mr. Mott shows a rare under-
standing of the great army of people who have come to our citie 
in search of success .only to find themselves lost in the crowd. 
2. "The Man with the Good Face" is the story of James 1 
Neal, a pallid little office clerk who had come from the Middle! 
West to New York City. So much of his time was spent riding 
in the subway that he developed the hobby of studying faces. 
His utter absorption in his hobby led him beyond the observa-
tion of real people to a search for "the man with the good 
face." From a rather,shy, reserved, self-contained little man 
he grew into a kind, sympathetic friend whom everyone loved. 
Through the years he kept looking for 11 the man with the good 
face." He saw him occasionally, but when he tried to get 
nearer, the "tall man with the good face" va.n:ished. One noon-
day, while crossing the street, James Neal was struck by a 
truck and severely injured. He died shortly afterwards in the 
hospital. As the doctor observed the peaceful smile of death 
on the little clerk's face he remarked·, 11 He was very fortunate 
to die with a face like that · looking into his." James Neal, 
at last, had found "the man with the good face." This rather 
unusual combination of the supernatural with the realistic 
does not detract from the appreciation of the story. 
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G. "Quality" - John Galsworthy 
1. Some essays are written about people whose work seems 
humble until we understand that often there is a strong rela-
tion between a man and his work. 
2. In the essay "Quality" there is inspiration in the 
philosophy of Gessler, the old cobbler, to whom boot making was 
an art. Forever true to his ideals of workmru~ship, he deprived 
himself of the necessities of life rather than compromise his 
standards. 
H. Selected short poems 
1. Poetry, too, can help us to understand types of people 
2. "The Man with the Hoe" by Edwin Markham gives an 
interesting thought written after the author had seen Millet's 
famous painting of the poor peasant. "The Right Kind 
and "Outwittedtt by the same author also give original 
of People 
1
, 
thoughts I 
on the subject of people. 
J. Edgar A. Guest has been a popular American poet be-
cause of his ability to write about everyday people. "A 
Friend's Greeting" has a good message which those who cherish 
deep friendship cru~ readily appreciate. 111\'lyself" has a lesson 
for all of us in the line --
"I want to deserve all men's respect." 
4. "A Bag of Tools" by R. L. Sharpe points out that 
11 
11 C.onrra.on people are builders for eternity." 
I 5. "The Human Touch" by Spencer Free makes us realize 
I 
\ the need of the human touch in this world. 
! 
I 
6. "The Common Road" by Silas H. Perkins gives a happy 
thought of the joy of mingling with the co~non man. 
7. "Not in Vain" reveals shy Emily Dickinson's love of 
people. 
8. "The House by the Side of the Road" by Sam Walter Foss 
reveals a philosophy worth considering. 
9. 11Abou Ben Adhem" by James Henry Leigh Hunt seems a 
fitting poem to summarize our ideals in regard to our fellow 
men. 
I. tiThe Old Lady Shows Her Medals" - Sir James M. Barrie 
1. We get an understanding of the kind heart of an old 
charwoman who "adopts" a young soldier on leave in the delight-, 
ful Barrie play, "The Old Lady Shows Her Medals." 
Probable Indirect and Incidental Learning Products 
A. Indirect 
1. An appreciation of the "other fellow 1 s 11 problems 
2. Development of an attitude of "respect for the 
respectable" 
3. Development of wider sympathy for mankind 
4. Apprecia tion of accomplishments of fellow students 
in various f ields of endeavor 
B. Incidental 
1. Improvement of speed and comprehension in reading 
2. An increased vocabulary 
3. An acquaintance with the style of a few represent-
ative short-story writers, poets, essayists, and playwrights 
4. Ability to get the thought of a story, essay, poem, 
or play .. 
5. Increased ability to use literary terms with 
assurance 
6. An appreciation of worthwhile literature and result-
ant developmeht of ability to discrimi~ate 
7. Increased facility in expressing one's thoughts 
orally and in writing 
8. Exercise of initiative, industry, responsibility, and 
ability to co-operate with the group 
9. Increased facility in the use of reference materials 
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The Unit Assignment 
(Tentative time allotment, three weeks) 
A. Introductory talk by the teacher.--
1. Often we judge people by appearance, social position, 
type of employment, or some other false measuring stick. As 
experiment to prove that people cannot be judged by their faces 
and that there is no such thing as a "criminal" look, Life 
magazine published a series of pictures of mystery writers and 
cr~ainals, challenging its readers to separate them into the 
proper category. Needless to say, the editors proved their 
point, for t here is no way of judging a man simply by observin0. 
his looks. Just by way of experiment we shall see these pic-
tures and try judging for ourselves. (Show pictures, using 
opaque projector, and have pupils note on paper whether they 
think a mystery writer or a criminal is being depicted.) 
Discussion. 
Now whether it be appe.arance, social position, or type of 
employment, we must recognize that such ways of judging people 
are false, that we must look for the qualities that mak e peopl 
individuals who are to be respected. 
Through literature we meet many types of people whom·:we 
might not otherwise have a chance to know. Reading about such 
people will help us to ~mderstand all people better. For 
example, we shall read about a rough, old miner, a plain-
looking shop girl, a simple, homely farm boy, a hunchback, a 
poor cobbler, a charwoman, and others. Every one of them will 
1 
be worthy of our admiration and respect. 
B. Core Activities.--
1. Let us look over our study guide now to get an idea of 
assignments. (1:47-5~means pages 47-58 in the first book on 
your reading list. : You may think of other activities which 
you would like to do. Write your suggestion on a piece of 
paper, and put it into the box on my desk. 
-:~2. Read Bret Harte 1 s story "Tennessee's Partner" 
(1:47-58). Be able to discuss the following questions on 
page 58 of your textb9ok: 1, 2, 4, 6, 9, 11, 12, 13. Before 
you read look up unfamiliar words which may include: 
flagrant guilt 
implacable law 
his prototype, the grizzly 
life in jeopardy 
decorous pace 
uncouth benediction 
As usual, add these words to the vocabulary list in your 
notebook together with other words you may be interested in 
learning. 
-::-3. Select brief passages from "Tennessee 1 s Partnertt to 
read to the class. Find passages rich in (a) local color, 
(b) humor, (c) pathos, (d) descriptive beauty. 
4. Discussion of "Tennessee's Partner" and classroom com-
position exercise in writing an account of the hanging as the 
editor of the "Red Dog Clarion" might have written it. 
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In order to understand 0. Henry's stories and choice 
of characters, we should know something about his interesting 
life. Read the brief biographical account (1:111-115). Then 
read the story of 11 The Third Ingredient" (1:115-128) keeping 
new words and these questions in mind. 
Vocabulary study 
pungent odor 
rights of salvage 
selvage 
Questions 
a. What is the significance of the title of the 
story? 
b. How does Hetty prove that "a friend in need is a 
friend indeed"'? Why could that quotation be called the theme 
of the story? 
c. Make a list of adjectives describing Hetty and 
another list describing Cecilia with _the purpose of showing 
contrast. 
d. Read one or two humorous passages aloud to the 
class. 
e. vVhy do you instinctively like Hetty? Just how do 
you feel when she says, "But it's us that furnished the beef"? 
f. Is there anything improbable about the story? If 
so, what is it? 
6. Discussion based on item 5. Refer pupils to other 
stories by 0. Henry on the optional related reading list at the 
end of the study guide. 
i 
I 
II 
-~-7. Read "Barbed Wire" ( 1:166-183). Be able to summarize 
the story in eight or ten sentences. Be prepared to discuss 
questions 10-15 appearing in 1:184. 
Vocabulary study 
lost in reverie 
acted magnanimously 
muscles co-ordinated 
heard a medley of sounds 
Discussion of preceding item. 
As you read "Clodhopper" (5:147-171) try to think of 
Stephen Hoover's admirable qualities. Be prepared to tell us 
why these qualities are worth imitating. Be able to discuss 
the suggested questions (5:171-172) . 
Vocabulary study 
neighbors felicitated him 
feed stock and bank fires 
another grand innovation 
just a clodhopper 
-lHO. One of the best-liked present-day stories with 
World War II as a background is "The Snow Goose" by Paul 
' 
Gallico which appeared in "The Saturday Evening Post" of 
November 9, 1940. I shall summarize parts of it for you and 
read sections of the story which reveal the author's interest-
ing style. 
-:l-11. You will find a touch of the supernatural in "The 
Man With the Good Face." After you have read the story 
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(1:208-229) go back and jot down phrases or sentences that are 
unusually original. 
Vocabulary . study 
great metropolis 
gaunt face 
vacuous faces 
physiognomist 
polyglot crowds 
{~12. Discussion of item 11. As class contributes, list 
phrases on board, pointing out skillful use of words. A few 
which the class may suggest will include: 
"Destiny had condemned him inescapably to an underground 
roar .u 
"He had put on that armor of indifference which now clung 
to him with the familiarity of an accustomed garment." 
"a tongue that spit caustic" 
nDown he hurried into the subway station, and dropped his 
tithe of tribute into the multiple maw of the Interborough. 11 
Ask each pupil to write on a piece of paper who he thinks 
"the man with the good face" is. Let the class lmow the 
results and tell them the usual interpretation which is that 
the man is Our Lord. 
-lH3. Read John Galsworthy' s "Quali tyn ( 6:351-359). Try 
to realize the deeper meaning behind the statement, 11 He made 
good boots." 
-lHL!-· Try writing a composition in which you describe a 
71 
real or imaginary person whom people in general might not 
understand. Refer to t he composition section of your English 
notebook for a rev iew of ways of varying sentences and sug-
gestions for description. Descriptive adjectives and similes 
can be used to advantage. 
15. Free reading period. Individual conferences with 
teacher about optional related activities, reading, or prob-
lems. Program chairman may start planning the "sharing" 
period and consult various pupils regarding contributions. 
Other committee chairmen may check on their responsibilities. 
16. Oral reading and discussion of following poems by 
teacher and pupils: 
Edwin Markham's "The Man with the Hoe" (3:595) 
"The Right King of People" (3:66) 
"Outwitted" (3:67) 
Edgar Guest's "A Friend's Greeting" (3:90) 
"Iviyselfn (3:91) 
R. L. Sharpe's "A Bag of Tools" (3:99) 
Spencer Free's "The Human Touch" (3:130) 
Silas Perkins' "The Common Road" (3:135) 
Emily Dickinson's "Not in Vain" (2:30) 
Sam Walter Foss' "The House by the Side of the Road11 (2:9-10) 
James H. L. Hunt's 11Abou Ben Adhem" (2:82) 
17. Dramatization of Sir James M. Barrie's play, "The 
Old Lady Shows Her Medals" by selected group. 
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18. Sharing of individual work. Reading of selected 
themes prepared under item 14; exhibits of optional related 
work; suggestions. 
19. Panel discussion on the importance of understanding 
our fellow man. 
20. Write a letter to the teacher in class telling what 
you have learned during the study of this unit. 
21. Brief reports on extensive readings. Use cards. 
List readings and give brief comraent on each. 
22. Mastery test. 
23. Summary discussion following test. 
Items in the lliLit assignment marked with an asterisk are 
found in the study guide which is handed to the pupils during 
the introductory period. 
C. Optional Related Activities.--
(A copy of these suggestions is posted on the bulletin 
board. Each activity is also listed in a card file readily 
accessible to the pupils. As pupils' suggestions come in, 
they are considered by the teacher and, if found to be prac-
ticable, added to the posted list and card file.) 
General Directions to Pupils Concerning 
Optional Related Activities 
These activities have been planned to give you ruL oppor-
tunity to work in the field or fields you enjoy. Don't attemp~ 
to do too much, but complete the activity (or activities) to 
the best of your ability. After you have chosen from the 
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following suggestions or thought of some original activity, 
be sure to consult the teacher before beginning your work. 
Talk to your English teacher about your plans. Then, i.f. your 
activity relates to another subject such as art or music, make 
arr~~gements with the teacher of that particular subject for a 
conference. 
An early choice is desirable, because variety in activ-
ities will make the sharing period more enjoyable. In order 
to insure such variety we shall check on your choice early 
next week and advise you accordingly. 
1. Artwork, Sketches, Posters: 
a. Draw one or more illustrations for any of the 
required selections or for other optional reading . Some of the 
characters will make excellent subjects. Have a title for your 
drawing and submit it to the chairman of the bulletin board 
c01mni ttee. 
b. Make an art notebook containing sketches to illus-
trate the readings or a set to illustrate one particular selec-
tion. 
c. Make a poster to illustrate the idea, "The only 
way to have a friend is to be one." 
(Talk to your art teacher regarding art activities.) 
2. Book Reviews, Oral or Written: 
a. Review one or more stories on the extensive read-
ing list. See item 22 of the study guide. 
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3. Dramatization: 
a. Arrange with other pupils to dramatize 11 The Third 
Ingredient" as written by a classmate. Consult teacher for 
arrangements. 
b. Dramatize a radio play adapted from one of the 
stories by a classmate. Make arrruLgements to broadcast it 
from the next room. 
c. Plan a short program in pantom~e depicting 
characters from required readings. 
L~. Excursion: 
a. Perhaps we can arrange with the art teacher to 
visit the Boston Muserun of Fine Arts in order to see famous 
paintings depicting types of people. 
5. Handicrafts (carvings): 
a. From wood or soap try carving the head or figure 
of one of the characters about whom we have read. 
6. Handicrafts (marionettes): 
a. Make dolls representing Hetty, Cecilia, and Jack 
in "The Third Ingredient. 11 You may make dolls for any story 
in the unit. 
7. Handicrafts (stage construction): 
a. Try making a model stage setting .for "The Old 
Lady Shows 1-Iilr Medal s, 11 using a cardboard box. 
8. Memory Work: 
a. Memorize one o.f the poems which appeals to you by 
Markham, Guest, or some other poet. 
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9· Music: 
a. Arrange a program or recordings of such songs as 
nThe House by the Side of the Roadn, "Stout Hearted Men" or 
others of that type. Bring the records in for our "sharing11 
period. 
b. Glee Club members may like to sing some song . they 
have learned that has a "friendship 11 theme. 
10. Notebooks or Scrapbooks: (Our best scrapbooks will be 
sent to vete~ans' hospitals.) 
a. Make a notebook of the authors represented in 
this mii t. Biographical facts, personal re-actions, and illus-
trations are suggested. 
b. Mruce a notebook of poems which you have read in 
co~~ection with this unit. Personal comments and illustrations 
will add to the effectiveness of such a collection. 
c. Make a notebook s~~arizing briefly each short 
story you have read. If there is a valuable lesson in the 
story, indicate it. A chart covering the items for analysis in 
1:8 would be an interesting page to include in this type of 
notebook. 
d. Make a scrapbook of magazine articles such as "The 
Most Unforgettable Character" from the Reader's Digest. Includr 
only articles which pertain to this unit. 
I 
I Under each pic-
1
, 
ture list qualities which you believe are evident. 
il 
e. Malee a scrapbook of pictures which you find in 
magazines depicting different kinds of faces. 
f. Collection s of original short stories or poems on 
our theme will be worthwhile activities for those who enjoy 
writing. 
11. Oral Readings: 
a. Be prepared to read us a poem from the extensive 
reading list or an original poem by a classmate. 
b. Read us paragraphs from extensive readings which 
impressed you. Include current magazines as a source. 
c. With the help of the teacher arrange one of the 
poems for choral speaking . Select classmates to present it. 
12. Oral Reports: 
a. Prepare a two-minute talk on background material 
relating to one of the stories, an incident from the life of 
one of the authors listed, an incident from one of the related 
readings, or give a book review such as ~entioned in 2 a. 
b. Tell us brief-ly about a current movie or play 
which brings out the understanding of one's fellow man. 
13. Original· Ideas: 
a. Don't forget the "Suggestion Box". 
14. P~nel Discussion: 
a. Discuss the need of understanding types of people. 
b. Discuss the question suggested in the story 
"Barbed Wire": Is athletics overemphasized in high school? 
15. Photography: 
a. Arrange an exhibit of snapshots depicting inter-
esting types of people. Consult the chairman of the bulletin 
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board conunittee. 
16. Picture Collection: 
a. Bring in pictures showing scenes that illustrate 
the setting of any of the stories. The chairman of the bul-
letin board committee will help you plan the arrangement. If 
you have pictures in magazines or books which you prefer not to 
cut out, we'll appreciate borrowing the books or magazines for 
our classroom library. In the latter case note the following 
facts on a card for our class librarian: your name and titles 
of books or magazines. Prepare little bookmarks to help 
pupils find the pictures easily. 
17. Reference Work : 
a. List other good "local color" stories by author, 
title, and section of the country described. 
b. See :. 12 a. 
18 . Verse Writing: 
a. Try your hand at v~iting a poem on the general 
theme of our unit. 
b. Try t o put into poetry the description of the 
funeral procession in "Tennessee's Partner". 
19. Vocabulary Study: 
a. Add your own words to the required list. Remember 
to define words simply. 
20. Written Composition: 
a. Show how you would use "local color" in writing a 
story about Boston, Braintree, or Cape Cod. List factors you 
would mention. 
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b. Write a humorous sequel to 0. Henry's "The Third 
Ingredient" in which Hetty rinds the romance she missed in the 
story. 
c. Write a more realistic ending for "Tennessee's 
Partner." 
d. Write an essay about some inspiring person whom 
you have known who showed by his acts and deeds that he loved 
his fellow man. 
j 
D. Evaluative Activities.--
Mastery Test 
Combination Completion and Multiple Choice 
Directions: All omitted words or groups of words appear 
in the column at the left of the page. Show that you know 
which word or group of words has been omitted from each blank 
by putting the number of the blank in the proper parentheses at 
the left. For example, 1 is put- in the parentheses before the 
word omitted from blank number 1. More than one figure may 
appear in some parentheses. 
( ) back 
( ) colorful names 
( ) death 
( ) hanged 
( ) home 
( ) leaving· 
( ) murder 
(1) nicknames 
( ) robbery 
( ) shot 
( ) Tennessee 
( ) Tennessee 1 s 
Partner 
A 
(l) _____ were more commonly used than 
real nantes in the old West where charac-
ters of all types ·met during the excit-
in~ days of the Cal ifornia gold rush of 
1849. One old man was never called any-
thing but (2) and seemed to live in 
the very shadow of his partner, (3) , 
accepting insults and harsh treatme~ 
meekly. Finally after a lifetime of un-
scrupulous dealings (4) was accused 
of (5) and sentenced~be (6) • 
After asking the judge for his partner's 
body, and with the simple statement that 
the natural thing for a man to do was to 
come (7) , the rough little old man 
led the strange procession through the 
forest where he conducted a simple buri-
al service for his friend. Loyal to the 
end, he said homely words that touched 
the hearts of the few rough miners who 
accompanied him. Many thought that his 
(8) not long afterwards was the re-
sult of the loneliness he felt without 
the man he called friend. 
80 
II 
__ jj=---=--===--=----== =====11==81 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
an onion 
bridesmaid 
a potato 
Cecilia 
cook 
her 
friend 
Hetty 
matchmaker 
the life guard 
the pal 
the shoulder 
the young man 
Groome 
Harvard 
hikers 
hunters 
individual 
performance 
ineligible 
injured 
ridden 
sportsmanship 
team play 
walked 
B 
In the story-"The Third Ingredient", 
Hetty Pepper, a plain looking salesgirl, 
portrays the unselfish friend we all wisn 
to have, and is appropriately called in 
0. Henry's style (1) • After Hetty's 
discharge from the store she was deter-
mined not to be discouraged and tried to 
cheer up her disconsolate friend Cecilia 
by making a stew for their supper. Her 
attempts to borrow (2) led her to find (3) ___ who had rescued T4T ___ the previous 
evening when she had jumped from a ferry 
boat into the river. Her unselfish joy 
in re"Lmi ting the rescuer and the rescued 
over such a common-place act as the mak-
ing of a stew makes one like her and re-
alize what a good (5) she was. We 
realize only when the-story ends and 
Hetty says rather grimly, "But it's us 
that supplied the beef," that perhaps 
playing the role of (6) was all right, 
but it would have been nice if she had 
some romance in her life, too. 
c 
Participation in sports often teach s 
people to become unselfish. Steve Yerkes 
had kept to himself during his three year 
at college. Now in his senior year he ha 
every intention of continuing his lonely 
existence until he met a football star 
named Dick Groome., who immediately recog-
nized him as good football material. Rec I 
ognizing Groome as one of a party of (1) 
who had (2) over his father's farm and-
caused damage, Steve resolved to harbor 
the old grudge and showed his dislike at 
every opportunity. The memory of the 
barbed wire fence his father had put 
around his property rruli{led in Steve's 
mind, and he decided to play football jus 
so that he mi~~t play against (3) . Th 
latter never showed that he sensed Steve' 
antagonism, and he did every thing he 
could to bring about Steve's promotion to 
the varsity squad. Steve finally learned 
that (4) __ comes before (5)_. He pre- 1 
tended to be (6) the day of the big grun~1 in order to give-r?) a chance to play. At last he had learned the meaning of true (8) ___ , and the barbed wire fence around ! 11  his heart was forever down. --~ 
( ) a roller-skating 
rink 
( ) blue 
( ) clodhopper 
( ) dancing 
( ) dancing school 
( ) farmer 
( ) his mother 
( ) his mother 1 s 
( ) Mattie 
( ) Mattie's 
( ) roller-skating 
. ( ) white 
D 
In the story "Clodhopper" a girl 
named Mattie invited Stephen Hoover, a 
poor farm boy, to go to (1) . At first 
the idea of (2) seemed strange to the 
serious, hard-working boy whose days were 
spent in an endless round of tasks--farm 
chores, twelve miles of walking to and ~ 
from school, and studying. Relaxation or 
time for friendships had never entered 
. Stephen's life before. His understanding 
mother, a direct contrast to his stern 
father, rejoiced in her son 1 s new happi-
ness and made him a (3) shirt to wear 
for the event. The evening was a memor-
able one for Stephen. Mattie's swee t ness 
and the pleasure of being with other boys 
~nd girl s of his o~vn age opened the door 
to a new world for the quiet, studious 
boy. His happiness was changed to sadnes~, 
however, when he overheard a silly, 
thoughtless girl refer to him as a (4) · 
Only (5)_. __ ._understanding heart and her--
attempts to make up for his unhappy ex-
perience eased his hurt pride and made hin, 
resolve to keep on towards the goal he hac l 
set for himself in spite of obstacles. 
With a friend like (6) he knew he 
would not fail. ----
82 
Multiple Choice 
Choose the correct response to complete the following 
statements. Indicate your choice by_placing the correct letter 
in the space at the left. 
o. 
1. 
2. 
3. 
4. 
Exaraple: . 
b 0. The action of "The Man With the Good Face" 
takes place in 
a. a monastery 
b. a city 
c . a small tovm 
d. a beach resort 
e. a church 
" -;~ ·:~ .. ~; i~ ~~ ~~ -~~ -~~ .. ·~~ ~~ -~~ ..
1. New York City is f~ul of people like Jrunes 
Neal, people who are neither failures nor 
a. criminals 
b. successes . 
c. geniuses 
d. winners 
e. champions 
2. Much of James Neal 1 s time was spent on 
a. the bus 
b. the train 
c. the subway 
d. the escalator 
e. the street 
3. Jrunes Neal worked in 
a. a greenhouse 
b. a store 
c. an office 
d. a hospital 
e. a factory 
..;~ 
The pallid little man developed the hobby of 
studying 
a. faces 
b. French 
c. people 
d. eyes 
e. painting 
* 
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5. 5. Nr. Neal was searching .for 
a. the good .face 
b. a kind mouth 
c. a noble brow 
d. beautiful eyes 
e. a kindly cripple 
6. 6. :Mr. Neal grew 
a. careless 
b. to like people 
c. more self-contained than ever 
d. eccentric 
e. tired 
7. Mr. Neal gave his overcoat to 
a. a beggar 
b. the chief clerk 
c. an old man 
d. the conductor 
e. the Salvation Army 
8. 8. lvlr. Neal became friendly with 
a. a stenographer 
b. the manager 
c. the chief clerk 
d. a messenger boy 
e. a blind man 
9· Mr. Neal was struck by 
a. a truck 
b. a train 
c. a bus 
d. a car 
e. a crane 
10. 10. Mr. Neal must have died peacefully because 
looking cown at him was 
a. the kindly doctor 
b. the syrapathetic nurse 
c. the tall man with the good face 
d. his mother 
e. his father 
11. 
12. 
13. 
16. 
11. 
12. 
13. 
Ph.i lip Rhayader, the hunchback in Paul 
Gallico 1 s 11 Snow Goose", was 
a. an aviator 
b. a teacher 
c. an artist 
d. a lighthouse keeper 
e. a writer 
The wom1ded snow goose was brought to Philip b 
a. a twelve year old girl 
b. a little boy 
c. a sailor 
d. an explorer from Iceland 
e. an old man 
The great bird returned every fall and finally 
in the spring of 1940 chose to 
a. return to Canada for good 
b. hide in the Great Marsh 
c. go with Frith 
d. stay with Philip 
e. make a nest in the swamp 
In M.ay, 1940, Frith was surprised to see PhiliJ 
a. loading supplies into his sailboa / 
b. feeding the bird 
c. repairing the sea wall 
d. shooting the birds 
e. building a new boat 
15. Philip told Frith that he intended to help 
a. the men trapped at Dunkirk 
b. the German army 
c. the Red Cross workers 
d. the sailors 
e. the men who usually repaired the 
sea wall 
16. The hunchback, Philip Rhayader, 
a. saved many lives 
b. married Frith 
c. returned to the lonely ligh thouse 
d. gave his life for h is fellow men 
e. wrote a wonderful story 
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17. 
18. 
19. 
20. 
21. 
17. According to a British orficer a sort or legend 
surrounded the snow goose, that ir you saw it, 
you 
a. would be killed 
b. would be saved 
c. would grow to like it 
d. would feel like killing it 
e. would keep on your course 
18. Th e German boot-maker told t h e young man that 
boot-mak ing was 
---19. 
a. hard 
b. a good trade 
c. his hobby 
d. an art 
e. easy 
Mr. Gessler's only criticism or large boot-
making firms was that they had no 
a. time 
b. machinery 
c. quality 
d. self-respect 
e. good work ers 
20. The old boot-maker sacrificed everything to 
a. help his brother 
b. make good boots 
c. please royalty 
d. get money for gambling 
e. educate his son 
21. Markham challenges men to 11 give back the up-
ward looking . and the light 11 to 
a. Millet 
b. the heretic 
c. the dead 
d. the poor, i gnorant peasant 
e. the poet 
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22. 
23. 
25. 
22. When a packman asked a prophet concerning the 
people of a nearby city, he was told that they 
would be the same as the people whence he came. 
The packman said that those peopl.e he had left 
were 
a. good, true, and wise 
b. kind and true 
c. knaves and fools 
d. all silly fools 
e. boring company 
23. Another stranger, who asked the same question 
of the prophet and received the same answer, 
maintained that the people h~ knew were 
a. knaves and fools 
b. good, true, and wise 
c. neat and clean 
d. generous and kind 
e. college graduates 
24. In the little poem "Outwitted" Edwin Markham 
------ tells of the mru1 who drew a circle that shut 
another man out. The latter triumphed by 
a. forgetting about the matter 
b. drawing a circle that took the 
other man in 
c. insulting the other man 
d. praising the other man's virtues 
e. finding a -new friend 
25. In "A Friend's Greeting" Edgar Guest reveals 
~he essence of true friendship in the line 
a. " I want to be a friend to you, 
to everyone I see" 
b. "I like to be with you all day 
and never from you part" 
c. '"'I'd like to visit you today and 
have a cup of tea" 
d. "I'd lil-ce to be the sort of friendl 
that you have been to me" 
e. "Give me half your wealth, dear 
friend, and I will go with thee" 
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26. 
27. 
28. 
30. 
26. In the little p .oem. "Myself" Edgar Guest points 
out that since "I have to live with myself'," 
a. "I want to be happy every day" 
b. "I want to be :fit :for myself to 
know" 
c. "I want to be rich when I am old" 
d. 11 I want to guard myself' :from sin" 
e. "I must take care of my health 
each day" 
27. Emily Dickinson says, "If I can stop one .heart 
from breaking," 
a. 11 I shall not live in vain." 
b. 11 I 1 11 gladly bear the pain. 11 
c. "My tears will fall like rain. 11 
d. 11 li 1 ll never cry again." 
e. "A new friend I shall gain." 
28. In a "Bag of Tools'' R. L. Sharpe says that we 
are all builders in this world and that each 
one of us must ma._lre of his life 
a. a stumbling block or a stepping 
stone 
b. something of value 
c. a financial success 
d. an example to others 
e. a beautiful monument 
29. Another poet says that an important factor in 
life is 
a. the human touch 
b. money 
c. education 
d. good looks 
e. political influence 
30. The lines "I want to travel the common road 
With the great crowd surging by" 
a. 
b. 
c. 
d. 
e. 
show a love of fellow man 
must have been written by a 
reveal a wanderlust 
reflect class consciousness 
indicate love of crowds 
gypsy 
88 
31. 
32. 
33. 
35. 
31. In his poem "The House By the Side of the Road1 
Sam Walter Foss asks to live in a house by the 
side of the road and 
a. hurl the cynic's ban 
b. be a friend to man 
c. dwell apart from man 
d. beg from every man 
e. look at every man 
32. The man in the house by the side of the road 
sees the smiles of hopeful menand the tears of 
the faint as part of 
a. an infinite plan 
b. a panorama 
c. man's lot in life 
d. a great movie 
e. the luck of man 
33. The man in the house by the side of the road 
admits that in the race of men there are good, 
bad, weak, strong, wise, and foolish--but 
a. so is he 
b. who cares? 
c. he is perf.ect 
d. he is wise 
e. he doesn't notice them 
34. The angel told Abou Ben Adhem that he was 
v~iting the names of 
a. those who were going to die 
b. those who loved the Lord 
c. those who loved their fellow men 
d. the best tribe·s 
e. the great warriors 
35. Ben Adhem asked the . angel to write him as one 
a. who loved the Lord 
b. who saw visions 
c. who led his tribe 
d. who loved his fellow men 
e. who believed in peace 
36. 
38. 
36. vVhen the angel showed Ben Adhem the names of 
those whom the love of God had blessed, Ben 
Adhem's name 
a. was not there 
b. wa.s the last on the list 
c. could scarcely be seen 
d. was written in gold 
e. led all- the others 
37. People who are good, honest, and kind should b 
a. tolerated 
b. shunned 
c. cultivated 
d. respected 
e. endured 
___ 38. Before you judge a man by his looks, reflect 
on his 
a. religion · 
b. deeds 
c. words 
d. health 
e. heredity 
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CHAPTER IV 
UNIT ORGANIZATION OF THE TOPIC, THE WEST -- OLD AJ."'VD NEW 
The West -- Old and New 
(with special reference to The Virginian) 
General statement of the unit.--
Stories and moving pictures dealing with the West have a 
fascination which is difficult to explain. One editorial 
writer has said: 1/ 
the true Western has a quality that meets the long-
ing of a world--the longing for freedom from the 
artificial life of crowded cities and the certainty 
t hat in the end virtue will triumph over vice. 
An understanding of conditions in late eighteenth-century 
Wyoming , and of the typical "horseman of the plains", as de-
picted in Wister's Virginian, gives us a true picture of a 
brief epoch in the colorful days of the old West, and offers 
ru1 interesting contrast to the West of today. 
Itemized statement, or delimitation, of the unit.--
A. The Virginian 
James F. Hosie 1 s review which appeai'ed in Critic of 
October, 1902, and is quoted in the introduction to Wister's 
Virginian well expresses the charm of the West as reflected in 
The Virginian. 
In The Virginian one comes at last upon the 
real West. It is different from the West that one 
sees from the train. It is different from the 
l/ 11 The Undying West", Boston Globe, June 25, 1946, p. 14 
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romantic creation of story-tellers in search of 
material and from the carefully elaborated pictures 
of more self-conscious novelists. There is some-
thing broad and generous and free about it. It 
holds the wide horizons and makes evident the sweep 
of things across a new world. Something of the 
freshness of the open air is in these pages--hints 
of strange, far-away places where art is still un-
discovered and life alone is capitalized. The rest-
lessness of cities, their excited pleasures and 
harsh ambitions, seem foolish and intangible. The 
open air gives a new perspective, a blander outlook, 
a gayer, freer, saner view of the relations of 
things. In the readjustment everything is simpli-
fied and the natural becomes the inevitable. The 
earth is once again given her due in the scheme of 
things. She is allowed to play her share of the 
g rune. v~~en one lives out of doors and truces accom~t 
of the sky and the clouds, and the quiet earth, one 
lives hard, it may be, but one lives true. 
The appeal of the West was well brought out in a Boston 
Globe editorial of June 25, 1946, written as a tribute to Bill 
Hart, old-time star of Western pictUJ."'es. The author of the 
editorial says: 
The true Western has a quality that meets the long-
ing of a world, always somewhat muddled and never 
more distraught than now. Here, for both eyes and 
ears is presented the enduring conflict between 
good and evil. What we are seeking is freedom from 
the artificial life of crowded cities and the cer-
tainty that in the end virtue will trimnph over 
vice. Whenever people try to make such dreams come 
true, they ride along with the Bill Harts and the 
rest. 
The narrative, The Virginian, tells of the adventures of 
a cowpuncher called nThe Virginian11 in the early days of the 
Wyoming territory. When the author, who calls himself 11 the 
tenderfoot", first meets the horseman of the plains at Medicine 
Bow, he is impressed with his easy grace and agility. Wben he 
learns that the dark-haired yom~g cowboy is to be his guide on I 
the trip some three hundred miles distant to Judg e Henry's 
ranch at Sunk Creek , he is pleased. Gradually, influenced by 
the patient teaching s of his new friend and the quiet grandeur 
of the Western scene, the tenderfoot grows to love the place 
and people. He returns to the East but follows the adventures 
of the Virginian by letters and occasional trips back to his 
favorite spot. 
The Virginian is depicted as the ideal Western cowboy--
honest, reliable, capable, decent, somewhat reckless, and fun-
loving . He stands for the right as opp osed to his arch-enemy 
Trampas, a horse thief and rustler. 
The Virginian's attempts to win the love of the Vermont 
school teacher, Molly Wood, whose opp osition to some of the 
crude ways of the eal~ly West he gradually overcomes, are sin-
cerely and naturally dep i cted. 
A sterner side of the Virginiru~ is shovm in the incidents 
dealing with his job as assistant foreman and later, foreman of 
the ranch. Duties, pleas~Dt and unpleasant, are all part of 
the day 's work, ru~d even when he is forced to hang an old frieni 
who has turned horse thief, the reader Understands his inflex-
ible code. 
The romance between the Virginian and Molly Wood ends as 
the reader exp ects--in their marriag e and the prospect of a 
happy life together in the West. Trying circumstances involv-
ing the killing of Trrunpas by the Virginiru~--a situation in 
which the code of the West is contrasted to Eastern ideas--
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almost prevents their marriage, but ri ght and love triumph and 
the novel ends in true Western style. 
B. Poems of the folk-song or ballad type depict life in the 
early West and the charm of that section of our country. 
1. "Goodby, Old Paint" 
In this balled the cowboy tells of his love for his horse. 
2. "Gi t Along , Little Dogies" 
Cowboys sru1g songs like this one when they were riding the 
range and herding cattle. 
J. "Home on the Range 11 
The charm of life on t h e Vvestern range is well brought out in 
this ballad-like poem. 
C. Tall Stories 
1. "The Notorious Jumping Frog of Calaveras County"--
Mark Twain 
· Here is an example of one of the most famous of "tall tales" so 
popular with cowboys during long evenings in the bunkhouse or 
around the campfire out on the range. 
Probable Indirect and Incidental Learning Products 
A. Indirect 
1. An appreciation of worthwhile literature and resultant . 
development of ability to discriminate 
2. An appreciation of the natural beauty and resources of 
the West 
J. A realization t hat right usually trimnphs 
II ll 
4- An appreciation of the accomplishments of fellow stu-
dents in various fields 
II B. Incidental 
I 
II 
•I 
II 
I 
I 
I 
I 
I 
,, 
I 
I 
I 
I 
1. 
2. 
J. 
or play 
Improvement of speed and comprehension in reading 
An increased vocabulary 
The ability to get the thought of a story, poem, essayJ 
4. An acquaintance with the style of a few representative 
America..Yl. authors 
5. An increased facility in expressing one's thoughts 
orally and in writing 
6. The exercise of initiative, industry, responsibility, 
and ability to co-operate with the group 
7. Increased facility in the use of reference materials 
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The Unit Assignment 
(Tentative time allotment, five weeks) 
A. Introductory activities.--
1. The teacher often talked to the pupils in her remedial 
divisions about reading for pleasure, and she tried to get them 
interested in borrowing from the classroom library. She 
noticed that some of them liked Western stories and decided to 
use this fact as a starting point for the teaching of the unit. 
On the day that she started working on the unit, The West . I 
Old and New, she started a discussion about the kinds of storie 
most people like--particularly after they have left school or 
graduated. The discussion led to the discovery that for a good 
many years now people have liked Western stories. The pupils 
a greed that they, too, liked to read about the West. The 
teacher then asked them what there was about the West and 
Western stories that they liked. They mentioned cowboys, 
Indiru~s, and rustling, as was to be expected. The teacher ex-
plained to them as simply as she could that the Western novel 
satisfies that longing that most people have for thrillingad-
venture. She told them that The Virginian was one of the first 
and best of the Westerns and asked them if they wouldn't like 
to read it. She drew their attention to pictures of interest-
ing places in the West which had been placed on the bulletin 
board. 
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I B. Core Activities I 
1. Administration of pre-test after explanation of its j, 
I 
I 
use. Use test on p. 119. j 
2. A look at the study guide to get an idea of' plans for 
reading The Virginian and the related readings. Explanation of 
how to read and locate page assignments. For example (1:3-37) I' 
means the first book on the reading list, (The Virginian), 
pages three to thirty-seven. Mention of optional related activf 
ities and opportunities for the suggestion of activities. 
Items marked with an asterisk indicate the ones which appear oni 
the pupil's study guide. 
-l~3. Oral reading by teacher of first chapter of The 
Virginian. 
"4 i\ • (1:3-37) 
With what typically Western feat of' skill does the author 
introduce the reader to the "horseman of the plains"? The 
repartee over Uncle Hughey's marital adventures reveals what 
trait in the Westerner? Do you know a good-natured young fel-
low like him? Describe the appearance of the slim young giant 
as the author sees him. Vifhy is the author worried? vVhat is 
his destination? \Vhy does the Virginian come to meet the 
stranger? How far is it from Medicine Bow to Judge Henry's 
ranch? How does the Western conception of distance differ froJ 
the Easterner's? Explain the author's observation in the I 
sentence: "The creatUJ."'e we call a gentleman lies deep in the 
hearts of thousands that are born without chance to master the 
outward graces of the type." Mention people you know who are 
lik e that. Describe the stranger 1 s first impressions of Iviedi-
cine Bow. Tell us about your feelings at some time when you 
were alone in a strange town. Vfuat observation does he make 
reg arding the frontier towns? Vfuat is the hotel situation? 
\~o are Steve and Trampas? 
-:~5. ( 1:38-67) 
What observation does the author make regarding cowboys? 
Do you like it? Vfuy? Can you remember when you were first im-
pressed by cowboy pictures? By what trick does the Virginian 
get himself a bed and win a bet? Describe the celebration. 
Wnat brings it to a close? \Vhat have you learned by now about 
the character of the man called the Virginian? vVhat does the 
stranger learn about the Virginian's wanderings on their journe 
to Sunk Creek ? Describe the stranger's reaction to the "quiet, 
open, splendid wilderness 11 • 'What animals and birds are men-
tioned? Which ones have you ever seen? How does the Virginian 
save the stranger? What is Balaam' s reputation? VVl'lat news 
does Mrs. Taylor have? 
-:~6. (2:395-400) 
Read aloud some of the cowboy ballads which tell about 
life in the West. 
-:H • ( 1 : 68-9 3) 
Who is Mary Stark Wood? v'Vhat facts does her letter reveallr.> 
Although Wyoming seems to be a land of equality, the stranger 
is sorr y to see a change in his relationship with the Virginian!· 
! 
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after they reach Judge Henry's. Explain the reason for the 
change. Who is placed in charge of the tenderfoot? Mention 
one of the tenderfoot 1 s experiences which amused you. ·when 
have you ever felt like a tenderfoot? How does the stranger 
feel as he leaves Sunk Creek? Mention a moment in your life 
thus far when you felt lonesome over leaving a place. 
unusual about Em 1 ly? 
What is 
8. Brief discussion of main points of story up to this 
point. 
-''-9 .. . ( 1: 9~--104) 
\Vhen the Virginian and the tenderfoot meet again what 
II 
I 
I 
I 
! 
reason does the former give for leaving Judge Henry's? Do you 1 
think he is justified? Why? Vihat friendship has apparently I 
been broken? \Vhat reasons do people you know give for breaking ~ 
friendships? \Vhat is unusual about Miss Wood? V'ihich of her 
relatives seemsto understand her best? Wbich of your relatives 
do you like best? ~lhy? 
-:no. ( 1:105-137) 
Describe the first meeting of the Virginian and Miss Wood. ! 
Do you l ike the author's method of introducing these two char-
acters to each other? Vlhat is the occasion f or the Swinton 
i 
barbecue? Contras t a cook-out whi ch you have attended with the " 
barbecue in the story. How is a feeling of enmity between the 
Virginian and Trampas further developed at this point? How 
does Miss Wood answer the Virginian when he ask s her to waltz? 
Wnat quality does she show during the barbecue? What trick do 
I 
I 
-~ 
j Lin and the Virginian play? Do you thiru{ the Virginian's sense 
or h~~or is over-exaggerated, or do you approve of his playful-
ness? Did you ever play a good-natured trick on anyone? ~Vhen? 
Was it received good-naturedly? 
~al. ( 1:138-163) 
Relate how the Virginian confesses his guilt. Vfrlat makes 
the parents think that Lin is the guilty one? Vlhat does the 
Virginian imply when he says, "I ain't too old for an education 
Maybe she will lend me books." How do the staid folks of 
Bennington react to the news of Molly's letter? Ymat kind of 
books is the Virginian reading now? How does he lead up to his 
declaration of love for Molly? Vlhat does that reveal in h is 
nature? Is he hurt by Molly's statement that she doesn't love 
him? v'Jnat does she ask him to do which gives · him hope? 
*12. (1:164-184) 
How is Judge Henry's confidence in the Virginian indicated, 
in this section? In what way is Colonel Cyrus Jones's eating 
fruniliar. vVhat do you think of the VirginiruL as a disciplin-
arian? 
I -~13. ( 1:185-228) 
,~he Virginian's disappointment at having to return withoj l 
I 
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I 
II one of the men reveals an interesting side of 
Vfhy would you like to have him as a foreman? 
his character. I 
I 
Explain: 11 There' J 
I 
times in life when a man has got to have courage without convic l 
tions." How is Trampas trying to influence the men? Explain: j 
"Fact and falsehood blended with such perfect art • 11 Give ex-
amples. Who proved himself 11 king of liars"? 
-:~14. ( 2:79-86) 
Read "The Celebrated Jumping Frog" as an example of a 
famous "tall tale". 
(1:229-248) 
I Have you knovm people like the Virginian who "fell into a 1 
I 
nine days' silence 11 after having talked so steadily? 
some comraon reasons for such lapses? 
v1Jhat are 1 
I 
Did you ever do such a 11 
thing? 1f.fhy? Explain: "I had seen him sit up all night watch-
ing his responsibility ready to spring in it." Why doesn't 
Trampas forsake the company of the group on the train, since he 
obviously dislikes the Virginian? vVhat does Scipio say is 
bound to happen, once the outfit returns to Judge Henry's ranch~ 
Re-tell the incident of the rattlesnake. Does it surprise you 
that an uneducated man like the Virginian has taken the trouble 
to memorize lines from Shakespeare? Do you think he appreciate 
the meaning? Vl hy? The tenderfoot is amused when the Virginian Jl 
says, ''One God and fifteen religions. That 1 s a right smart of 
religions for just one God." What does he mean? In speaking 
of good people the Virginian says, "There's one kind. And when ! 
I meet it, I respect it. It is not praying or preaching that I! 
,, 
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They thought more o' me than I deserved, and that made me be-
have better than I wanted to." What do you think about that 
statement? Summarize the incident of the rope. In what way 
was it significant? What does the Virginiru~ say about temper? 
Do you agree? Do you ever lose your temper? VVhy? What have 
you ever tried to do to control your temper? 
-:rl6. ( 1:249-263) 
1[fuat is the purpose of Dr. McBride's visit? Has the Vir-
ginian any idea of religion? Vfhat makes you think so? Wnat is 
the subject of conversation at Judge Henry's ranch? The judge 
is skilled in handling people. \IIJhat is his secret? How is the
1 
Virginian rewarded? Vfhat is the reaction of his brother cow- I 
punchers? 
Comment on -~he picture the cowboys presented as they sat 
awaiting Dr. McBride~ first sermon to them. Wnat do you think 
of Dr. McBride's judgment in selecting his text? Explain: 
"Wrath he spoke of, and never once of love. 11 Describe the 
Virginiru~ 1 s method of getting rid of Dr. McBride. What do you 
thiru{ of the Virginian's tactics? Do you think he meant any 
disrespect? Wnat is the state of relations between Trrunpas an 
the Virginian at this point? Is the Virginian the type of man 
to use his official position to crush a subordinate? What 
remark of Molly's makes the Virginian feel encol¥'aged? On the 
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other hand, how does the influence of the Ogdens counteract the ir-______ _ 
hold that the West has on Molly? Why do you like Molly's great[ 
aunt? Select the most humorous of her observations about the I 
Virginian. Comment on the gossip that circulated about 
Bennington. 
18. Brief discussion of items 8-16. 
-:l-19. (1:297-314) 
nfuat is youx reaction to the picture of a grown man like 
the Virginian doing penmanship and spelling exercises? Vl.hy 
does Ivlrs. Henry say, "She 1 s not good enough for hi..m. 11 ? Do you 
agree with the Virginian's statement that when a man is kind to l 
dumb animals, he has some good in him? \Vhy do the Virginian 
and Scipio worry about the influence Trampas has over Shorty? I 
What instances of this kind have you ever observed? Why is I! 
I' 
Shorty likened to a lost dog? Do you agree with the Virginian' II 
observation about hard-earned money which is obtained easily? 
~fuat do Trampas and Shorty do in the spring? Vrhat keeps the 
Virginian from seeing Molly? Wbat do you think of the letter? 
Yfuat is Molly's reaction? 
*20. (1:315-358) 
Vfuy does Judge Henry send the Virginian to see Balaam? 
Explain: "Days look alike and often lose their very names in 
the depths of Cattle La11d. 11 ft1e author calls certain lines 
I 
I 
I 
1 
written by Coleridge in "The Rime of the Ancient Mariner" pure I 
gold. vVhat are the lines and why are they significant? Commen] 
on the relationship between Shorty ru1.d his horse. How does !1 
I 
I 
I 
II 
Balaam finally manage to get Pedro? How is Balaam' s character I 
revealed to the reader? Re-tell the incident of Balaam and I 
Pedro. What happens to Pedro after the Virginiru~ leaves Balaam I 
'Why doesn't Balaam go to Sunk Creek? How does he let Judg e 
Henry know the news? Why is Shorty disappointed? 
21. Brief discussion of the Pedro incident. 
·;!r22. ( 1: 359-1.~03) 
Vlhat decision has Molly made? Is Molly happy about leav-
ing Bear Creek? Why? What does Mrs. Taylor mean by, "The 
roughness looks bigger to you than the diamond. 11 ? What do 
Molly's confused feelings lead her to do? Describe the state 
in which she finds the Virginian. How does she show herself tol 
be a worthy descendant of Molly Stark? Describe the Virginian' ~ 
convalescence. How does Molly answer the Virginian's statement~ 
that he could not make her happy? I 
~r23. (1:404-420) 
\Thy is Molly concerned about the impression the Virginian I I 
might make on Be~~ington? Did you ever feel that way before 
you introduced a friend of yours to y our family? Connnent on ·I 
the Virginian's letter to Mrs. Wood. Select sentences t h at 
' I 
appeal to you b·ecause of their honesty. Vfuich of Molly's rela- ~ 
tives shows the greatest understanding of Molly? 
-),!'24. { 1:421-47 3) 
What business is occupying the time of the Virginian? 
cuss the attitude of the early Westerners regarding horse 
s tealing . How have methods of bringing offenders to justice 
Dis~ II 
II 
1: 
II 
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differed since the time of our story? How does Steve ' s atti-
tude affect the Virginian? Comment on the Virginian's observa-
tions on a friend as expressed in Chapter 31. Do you recall a I 
circumstance in which you ·stood by a friend in the face of dif- 1 
I 
ficulties? Tell us about it. \~y does the Virginian think 
that Shorty is doomed? What side of the Virginian's character 
is well depicted here? vVhat suspicious signs do the Virginian 
and his companions see along the trail? What thought still 
tor~ents the Virginian? What happens to Shorty? 
\~at is Molly's reaction to the hanging ? Account for her 
attitude. What is your reaction? How does Judge Henry try to 
justify the Western custom of hanging horse thieves? What 
ring s does the Virginian choose for Molly? Vfhat date is set 
for the wedding? 
26. · Discussion of 1:421-496. 
*27. (1:497-567) 
How does the splendor of Wyoming space contrast with the 
green Vermont hills? What suspicions does Molly have about 
Trampas? wnat is the Virginian's code as far as discussing 
other men is concerned? Vfuat warning is found in Scipio's 
words, "Don't change your clothes . "? How do the Virginian's 
friends propose to take care of the problem of Trampas? Vfhat 
ultimatum does Trampas g ive the Virg inian? Why does the 
Virg inian say to the bishop, "I want to do right today more 
than any day I have ever lived. "? Thus far in your life when II ,. 
rl 
J 
'I 
have you felt like that? What advice does the bishop give? 
How does the Virginian take it? In what way is the Virginian's 
attitude typical of that found in the old West? Explain 
:Molly's attitude. What does she mean by, "There is a higher 
courage than fear of outside opinion . 11 ? What is your opinion 
of her belief? Has fear of outside opinion ever governed your 
actions? vVhat does Molly tell the Virginian before he leaves 
her? 1JIJhat sounds does she hear? How do you explain Molly's 
change of heart when the Virginian tells her he has killed 
Trampas'? 
Vfhere do the Virginian and his bride camp? Describe the 
beauty of the spot. vVhy does it mean so much to the Virginian? 
Vfhat pleases him particularly? Where is your favorite spot in 
New England? What is the destination of the pair after their 
month in the mountains? Comment on the impression the Virgin-
ian made on Molly's relatives and friends. In what way was the 
visit to Dunbarton memorable? \~at questions about the future 
of the West do Molly's great aunt and the Virginian discuss? 
Has time proved that the Virginian was aware of the possibil-
ities of the great area? How does the Virginian prosper as a 
rancbman? 
28. Sharing of individual work. Topics on points of in-
terest in the West; exhibits of optional related activities. 
29. Write a letter to the teacher during the class period 
telling what you have learned during the study of this unit. 
30. Additional reports on extensive readings. 
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31. Mastery test. ,I 
.I 
32. Summary discussion following test. 
(Items in the unit assignment marked with an asterisk are 
found in the study guide which is handed to the pupils during 
the introductory period.) 
c. Optional Related Activities.--
(A copy of these suggestions is posted on the bulletin 
board. Each activity is also listed in a card file readily I 
accessible to the ,pupils. As pupils' suggestions come in, they! 
are considered by the teacher and, if found to be practicable, 
added to the posted list and card file.) 
General Directions to Pupils Concerning 
Optional Related Activities 
-I 
I 
These activities have been planned to give you an oppor-
tunity to work in the field or fields you enjoy. Don't attempt! 
I 
to do too much, but complete the activity (or activities) to 
the best of your ability. After you have chosen from the fol-
lowing suggestions or thought of some original activity, be 
st~e to consult the teacher before beginning your work. Talk 
to your English teacher about, your plans. Then, if your activ-
ity related to another subject such as art or music, make 
arrangements with the teacher of that particular subject for a 1 
conference. 
An early choice is desirable, because variety in activ-
I 
ities will make the sharing period more enjoyable. In order t d 
I insure such variety we shall check on your choice early next 
week and advise y 0 u accordingly. 
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1. Artwork, Sketches, Posters: ~~~ 
ill t ti d · ti h I a. Draw one or more us ra ons ep1c ng c aracterr 
in The Virginian such as the Virginian, Molly Wood, Steve, Lin 
MacLean, Shorty, Uncle Hughey, the Tenderfoot, Trampas, or 
others. 
b. Make an art notebook containing sketches of char-
acters mentioned in 1 a. 
c. Make one or more sketches showing the beauty of 
the West--mountain scenes, the open range, a sunrise or sunset 
in the mountains, wild animals of the West in their natural sur1 
roundings , or others. Our travel folders may suggest some-
I 
thing . I 
d. Mrure a notebook of sketches showing typical I cowbo~ 
activities--roping, branding, riding the range, singing, or I 
telling "tall tales" in the bunkhouse. 
e. Make a travel poster showing the beauty of some 
We stern spot such as Yellowstone National Park , Crater Lru{e, 
the Grand Canyon of the Colorado, or others. 
2. Book Reviews--Oral or Written: 
I 
a. Review one or more of the books on the extensive I 
reading list--either in written form or orally. Use our reg- I 
I 
I ular form for fiction or non-fiction as the case may be. 
3. Dramatization: I 
a. Arrange with other pupils to dramatize scenes froJ I 
The Virginian. Be sure to consult the teacher before making /l 
arrangements. Scenes must be acceptable. The following scenesll 
are suggested: 119-121; 134-138; 138-140; 140-144; 146-152; 
159-163; 21L~-226; 363-365; 485-489; 564-566. 
b. Dramatize an original one-act play dealing with 
some phase of life in the old West. 
·c. Dramatize a radio play adapted from some scene in 
The Virginian such as mentioned in 3-a. 
I 
I 
!1 
d. Plan a short program in pantomime depicting scene 
1 from The Virginian, such as those referred to in 3-a or others. 
4- Handicrafts (Carvings): 
a. From wood or soap try carving the head or figure 
of one or more of the characters in The Virginian or the 
figure of a horse. 
5. Handicrafts (Marionettes): 
I 
a. Make dolls representing The Virginian, Molly Wood, 
Shorty, Steve, or other characters in The Virginian. 
6. Handicrafts (Construction): 
. 
a. Try making a model ranch using cardboard. 
7. Letter Writing: 
a. Write a letter that Molly Wood mi ght have written 
to a girl in Vermont telling about her first impressions of 
Bear Creek. 
b. Write a letter that Molly's mother might have 
written to the Virginian after she knew he was to be her son-
in-law. 
c. Write a lett er to the great-aunt that Molly might 
have written ten years after her marriage commenting on change ~ 
1 
I 
·I 
!I 
II 
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that had taken place in Wyoming since she first came there to 
teach. 
8. :Memory Work: 
a. Memorize the lines quoted in 1:321 which empha-
size l ove of anlllals and apply to the love most Westerners 
felt for their horses. 
b. Memorize one or more of these quotations from 
The Virginian: 
I 
I 
I 
II I 
I 
I 
i 
II 
!I 
hearts ~~ 
outward1 
"The creature we call a gentleman lies de.ep in the 
of thousands that are born without chance to master the 
graces of the type." 
"It is not praying or preaching that has ever caught me 
and made me ashamed of myself , but one or two people I have 
knovm that never said a superior word to me. They thought more 
o' me than I de-served, and that made me behave better than I 
wanted to." 
c. Memorize one or more of the poems on the extensive 
reading list. 
9. Music: 
a. Arrange a program presenting recordings of cowboy 
ballads. Plan with the teacher so that the recording machine 
may be borrowed from the office. 
I 
I 
b. If you · do not wru1t to arrange the progrrun of bal- I 
lads, you may help by bringing in some of your records. , 
c. If you like to sing, you may sing some of the cow- l 
boy songs for us or get a group together, if you prefer to s ing iJ 
with others 
,I 
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10. Notebook s and Scrapbooks: 
a. If you like to make notebooks or scrapbooks, one 
of these activities may interest you: 
(1) A notebook on the history of the growth of 
the West, showing the territories and how they became states. 
West." 
(2) A notebook on industries of the West. 
(3) A notebook on. beautiful scenes in the West. 
(4) A notebook on national parks in the West. 
(5) A travel notebook entitled "My Trip to the 
(6) A notebook of cowboy ballads. 
( 7) A scrapbook of news clippings -and illustra-
tions pertaining to the Western wint~r of 1948-1949 and its 
effect on the cattle industry. 
(8) A scrapbook of clippings from movie magazines 
pertaining to Western pictures. 
(9) A scrapbook of newspaper reviews of Western 
pictures. 
11. Oral Readings: 
a. Be prepared to read a poem from the extensive 
reading list or an original poem by a classmate. 
b. Read the class paragraphs from extensive readings 
which impressed you. Refer also .to current magazines for 
material. 
12. Oral Reports: 
a. Prepare a short talk on ranch life, the life of a 
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11 b. Prepare 
I' II 
Grand 1 a talk on Yellowstone National Park, 
I 
,I 
I Canyon of the Colorado, The Petrified Forest, Crater Lake, Old 
Faithful Geyser , The Badlands, Golden Gate Bridge, or other 
I places of interest in the West. 
I 
J 
the extensive read-~~~ 
author, a brief 
j' 
I 
I 
·I 
II 
I 
I 
I 
II 
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I 
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I 
I 
i! 
c. Tell us briefly about a book on 
ing list which you enjoyed. Give the title, 
sunmJ.ary, and your opinion • . 
d. Report on a Western movie you have seen recently 
in 12-15 sentences. Criticize the movie from the viewpoint of 
wholesome recreation. 
13. Original Ideas: 
a. Don't forget the suggestion box. 
Panel Discussion: 
a. Discuss the crude justice of the old West which 
condoned the hanging of thieves. 
. b. Discuss the advisability of' preserving the natural! 
I 
beauties of' the west. 
c. Discuss the typical Western movie--its charm and 
defects. 
Picture Collection: 
a. Bring in pictures that illustrate The Virginian 
or some phase of life in the West. Include pictures of nation-
al parks and other places of' scenic beauty. Pictures of' ranch I 
'I 
I 
I 
! 
~ life will be good, also. 
II 
If you have pictures in magazines or I· 
I 
I 1: 
!I 
r 
'I 1.
II I 
books which you prefer not to cut out, we shall appreciate 
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I having them in the classroom library for a while. In the latte, ~~ case note your name and titles of books or magazines on a card. 1 
II 
! 
II 
!I 
I· 
Prepare bookmarks to help other pupils find the pictures easily 
16. Reference Work: 
a. Loolc up material in reference books about Owen 
Wister, the author of The Virginian. 
b. Find interesting facts about national parks in 
1 West. 
c. Look up facts about some of the great dams of the 
. I 
West. 
d. Find material that gives facts about the history 
and development of the state of Wyoming. 
,I 
e. Look up facts about the gold rush of 1849 a11.d its Jl 
I 
effect on the growth of the West. 
f. Find material on any topic mentioned in 10 which 
interests you. 
g. Get facts from time tables and travel agencies 
with reference to the cost of traveling from Boston to Denver, 
San Francisco, Portland, or some other point west. Find out 
how many hours the trip takes by train. 
h. Compare train travel to the West with travel by 
air by getting facts relative to time and cost from air-line 
offices. 
i. Find interesting material about dude ranches. 
17. Verse Writing: 
a. If you like to write verse, try your hand at a 
I 
I 
II 
I 
II 
_j 
===== ---r-=========================================== 
.I 
II 
=t= 
I I, 
t 
I 
I 
!l 
I 
llwestern 
I 
Range". 
ballad such as ttGood-bye, Old Paint" or "Home on the 
18. Vocabulary Study: 
a. Add your own words to this suggested list. Remem-
1
11 ber to include on your list only words in the story with which 
you are unfamiliar. One simple definition for each word will 
I 
II 
be satisfactory. 
19. 
antagonist 
corral 
feint 
drummer 
epithet 
repartee 
felicitations 
ridicule 
crestfallen 
.abstinence , 
canape 
swathed 
indolent 
contemplation 
dormant 
Written Composition: 
levity 
wrath 
incredible 
subordinate 
mediocre 
illegible 
perennial 
intolerable 
poignant 
sundry 
miscreant 
predecessors 
rustler 
ingenious 
imply I 
I I 
I 
II 
a. Write a brief sequel to The Virginian in which you I 
'I tell of events during the next five years following Wister's 
I story. 
I 
I b. Write the story of the Virginian's wanderings be-
tween his fifteenth and twentieth years. 
c. Write a story about a little horse like Pedro who 
had a happier life. 
I• d. Write an amusing story about 
li tures on a ranch. 
a tenderfoot 1 s adven- l1 
II 
H 
1! I !I 
•! 
II I e. ~~~r 
Write a story about Shorty's later life in which 
I 
I 
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the weakling changes his ways and leads a more purpose£ul li£e. 
£. Write a tall tale similar to the Virginian's story 
about the £rogs 1 legs. 
118 
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Evaluative Activities.--
Mastery Test--The West Old and New 
Directions: All omitted words or phrases appear in the 
colurmn at the left of the page. Show that you know which word 
or phrase has been omitted from each blank by putting the m.:rrn-
ber of the blank in the proper parentheses at the left. For 
example, 1 is put in the parentheses before words omitted from 
blank number 1. More than one figure may occur in some paren-
theses. 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
I (} ) 
II ( ) 
!I < ) 
Banks 
Canyon 
fame 
Faithful 
Florida 
gold 
Louisiana 
Missouri 
natural 
resources 
Paint 
size 
spirit 
water power 
Wyoming 
Far from the rough territories of the 
latter 19th century where iawlessness too 
often prevailed is the West of today, a 
well-developed, enterprising, and beautiful ! 
area, but the appeal of those earlier days 
has not diminished, and the average America~ 
still enjoys a "Western11 --be it novel or 
moving pictUre. One of the earliest and 
best novels of this type is The Virginian 
by Owen Wister. 
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( ) 
( ) 
' ( ) ( ) ( ) ( ) 
I 
'I ( ) 
( ) 
( ) 
I ( ) ( ) 
( ) 
I ( ) 
( ) 
I ( ) 
,, ( ) 
II 
bed 
cowboy 
daughter 
g entleman 
hotel 
Judg e Henry's 
Medicine Bow 
S teve 
Sunk Creek 
the Virginian 
t h e Virg inian's 
wife 
bottom 
brake 
desert 
gully 
horses 
Medicine Bow 
Mules 
Sunk Creek 
the cowboys 
the friends 
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From the very-first the stranger was 
drawn to (1) His easy grace and hid-
den strength made him the outstanding cow- ! 
boy among the group at (2) __ • The stran-
ger's impression of the horseman is well 
expressed in his words, "The creature we 
call a (3) lies deep in the hearts of 
thousands that are born without a chance j! 
to master the outward graces of the type." ; 
The stranger was pleased to learn t h at 11 
this admirable young ch ap was to take him 11 
to <4) ___ ranch, a distance of t wo hundred 
sixty-three miles. The prospect of stay-
1 ing overnight in the dingy little Western 
1
. 
town was not pleasing to the Easterner , 1 
who had hoped to g o right to the ranch, 11 
but he made the best of it. However, he I 
would not soon forget the adventures of II' 
the night in the little rooming house-- ,, 
(5) sly trick to get a (6) and the 
wild hilarity that followed-~til the j 
news that the engineer's (7) was sick ; 
brought the revels C to an end-.- II 
The strang er liked his first g limpse l 
of the old West. He liked the daring , 'I 
laughter, and endurance which he saw on 1 
the faces of (1) __ . He was i mpressed, tool~ 
·by the beauty of the quiet, open wil der-
ness which he saw on the way to (2) • 
During the trip through the mountains the il 
strang er had reason to be grateful to the II 
Virg inian when tlie ( 3 ) ___ went wild and thej 
<4) ___ of the wagon gave way. With aston- 1 
ishing skill the Virg inian guided his ' 
charg es along the bed of a dry (5) and 
brought them to a stop in a thicke~ 
ti= 
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) boundaries 
) branding 
) cabins 
) dishonest 
) f riendsh ips 
) hang ing 
) her 
) h i m 
) h onest 
) imprisonment 
) injustice 
) Judg e Henry 
) justice 
) law 
) lived 
) I'aolly Wood 
) mountains 
) Mrs. Wood 
) owners 
) Shorty 
) sold 
) Steve 
) stole 
) the Virg inian 
) thieves 
) worlred 
) Balaam 
) Bear Creek 
) di amond 
) g irl 
) Grandmother Stark 
) horse 
) horses 
) horse thieves 
) Indians 
) man 
) Medicine Bow 
) Molly 
) Monte 
) mother 
) Mrs. Taylor 
) Pedro 
) renunciation 
) rescue 
) Trampas 
) the Virg inian 
) the Virg inian's 
D 
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One of the-biggest problems of the 1, 
early West was concerned with the horse 1 
and cattle (l) __ who (2) __ in one terri- ~! 
tory and (3) in the nex t and knew I 
where to hide in the (4) _ _ between . The ,. 
men of Wyomin g and other Western terri- 1 
tories were forced to take the (5) 
into their own hands to protect t h e in-
terests of (6) cattle men. The usual 
punishment was-r7) __ . 
One can readily imag ine the con-
fused feeling s of (8) on the day he 
was delegated to hang Ed and his old 
friend (9) . The relentless (10) 
of a crude land reaching out for better 
conditions for its people prevailed and 
even old (11) were for gotten. To 
(12) such punishment seemed barbarous, !! 
and it took a g ood deal of explainin~ on 
the part of ( 13 ) __ to try to make ( 1 4 ) d 
understand the ways of the West. l! 
One of theE most exciting parts of 
1
11 
the storv concerns the (1) of (2) 1 
by (3)_". After leaving ffi_the- ; 
horseman rode off into the woods in pur-
suit of the runaway (5)___ He was sho~j 
at by the { 6 )_and left to die. Mean- jl 
while, {7) chan ced to be out riding in 
an attempt~ get some rel axation after ;, 
deba ting with herself over the question 
of leaving ( 8 ) . Upset by Mrlil. Tay-
lor's words about the Virginian, " The 
roughness looks bigger to y ou than t h e , 
{ 9) 11 , she rode off into the sunshine , 1 
letting her horse choose his own way. 
The sight of the horse (lO) __ waiting by,i 
a s pring raised the idea in her mind <~ 
that his master must be near, and there l11 
by a s pring she found him unconscious. 
With a forti tude that would have de- ·1 lighted { 11 ) __ , ( 12 ) __ resolved not to il 
faint and set to work to stop the bleed_) 
ing in (13) wounds and to revive him. 
She h elped him mount his horse and they ' 
started the slow trip back to (14) __ , 
t h e silent (15) , dizzy and weak, and · 
the brave ( 16) -walk ing beside him 1 
leading her (17)_. 
1
: ( ) arrogance 
I, ( ) hanging 1 
( ) happy 
i/( ) hurnili t y 
" ( ) justice 
11 ( ) . love 
1: ( ) loved 
' ( ) Molly's 
II ( ) pitied 
il ( ) quarrel 
I; ( ) t d separa e 
I! ( ) shooting 
i1 ( ) Steve 
1
1 
( ) the judge 
,, ( ) the Virginian 
.
1
· ( ) the Virginian 1 s 
l ( ) Trampas 
!I (( )) wedding 
were married 
California 
grandmother 
great-aunt 
meeting 
month 
mother 
Sam Bannett' s 
the judge's 
Vermont 
wedding 
week 
r 
I 
I 
II 
F li II 
ii 
During ( 1) convalescence the ill 
Vermont girl, who had been making plans , 
for leaving the West before her lover 1 s 'I 
misfortune' grew to realize that she !: 
really (2) __ the Westerner. His (3) __ 1j 
in telling her that the West was no 
country for a lady and that he was not 
the sort to keep her (4) ___ moved her 
more than any previous speech of his on 
the subject of (5) ___ . On the eve of 
their (6) came the long-dreaded 
(7) · of-rET by (9) , but love 
triumphed over the Eastern girl's first 
reaction to the episode, and Molly and 
the Virginian (10) ___ 
G 
A glorious (1) on the mountain 
island, favorite retreat of the Virg in-
ian, followed. The couple could not 
speak of ,the grim ordeal that preceded 
their (2) , but the beauty of the 
West brought them together. The trip 
to (3) ____ came next. Of all Molly's 
relatives the Virginian was drawn 1 
especially to her ( q_) __ , who approved 11 
of him heartily. Prosperity followed thle 
p air, for the Virginian became (5) I 
partner and a man of power in the r:;:ew-
West. 
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CHAPTER V 
EVALUATION OF THE TEACHING-LEARNING 
TEST RESULTS 
Results of objective testing on Unit I.-- The scores 
made by the pupils in the objective test on Unit I, the 
unit entitled Mutual Respect Among Races, are shown in 
Table 7 which follows: 
Scores of 77 English Pupils 
Table 7 in Objective Test on Unit I 
PUJ2il Score PUJ2ll Score 
(1) -( 2) (3) (4) 
.1 .63 
- 26 -59 
2 58 27 62 
3 66 28 56 
4 44 29 57 
5 57 30 50 
6 62 31 52 
7 68 32 64 
8 68 33 55 
9 58 34 44 
lQ 58 35 48 
11 49 36 50 
12 53 37 62 
13 56 38 59 
14 55 39 53 
15 44 40 53 
16 47 41 49 
17 42 42 40 
18 61 43 66 
19 64 44 59 
20 54 45 58 
21 65 46 58 
22 60 47 57 
23 63 48 64 
24 54 49 66 
25 62 50 61 
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Table 7-concluded 
Pulil Score Pu12ii Score (2) ( 3-) (4) ( ) 
51 44 66 59 
52 62 67 53 
53 37 6S 61 
54 65 69 62 
55 58 70 49 
56 59 71 47 
57 58 72 67 
59 56 73 50 
59 48 74 60 
60 54 75 64 
61 66 76 63 
62 67 77 60 
63 68 
64 65 
65 62 
Table 8 shows the arithmetic mean to be 56.92 and the 
standard deviation to be 7.38. These results were used for 
the relative growth scale (Figure 1) and for the histogram 
which were drawn to show the actual distribution of pupil 
growth. The normal distribution is represented by the red 
lines, the actual by black. 
On the histogram, in red lines, the normal distribution 
is depicted where seven percent of the pupils were placed in 
each of groups I and V, twenty-four percent in each of groups 
,. 
II 
! 
I 
I 
I 
I 
II 
!I 
i 
II and Iv, and thirty-eight percent in group III. In all his- i 
tograms in this thesis results were represented to the near- i 
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·I II · tion was most away f'rom the normal in Groups II and IV, the 
est unit. As can be seen f'rom Figure 1 the actual distribu-
I 
1
1 so-called B and D groups. Groups I and III f'ell below the 
normal line while Grou V exceeded it sli htl • 
II 
II 
-'•-
Table 8 . 
Class-Interval 
Limits Mid-Point 
{1) (2) 
66-68 67 
63-65 64 
60-62 61 
57-59 58 
54-56 55 
51-53 52 
48-50 49 
45-47 46 
42-44 43 
39-41 40 
36-38 37 
Assumed Mean 58 
~ ~ '* -~ ~ -.36 or C 
II 
'I 
1/ 
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Arithmetic Mean ~d Standard 
Deviation Scores --of Seventy-Seven I 
English Pupils on Test I in a 
Grouped Frequency Distribution 
I 
Frequency 
f 
Frequency I 
Deviation Deviation . ~ I 
d fd fd2 
(3) 
9 
(4) (5) ( 6) 
I "'3 .J.27 81 
10 .2 f-20 40 I 
13 41 .t.l3 13 
l5 -0 .t.60 
8 -1 c-8 8 
5 -2 -10 20 
8 -3 -24 72 I 
2 
-4 -8 32 
5 -5 -25 125 
1 -6 -6 36 
1 -7 -7 49 
N • 77 (-88} (476-:) 
Standard Deviation 
S.D. • ~fd2 _ 02 
~ N . 
E fd x 3 = 3( . • 36) or 1.08 
N 
c2 
• -.36 2 or .1296 
M • 5}J.t.( -1.08 ) 
M a 56 ~ 92 
:£ 
~ 
fd2 : 476 or 6.1818 
r- "f7 
fd2 
- c2 
-
6.0522 
-r 
-.,J6.0535 
-
2.46 
2.46 X 3 
- 7.38 S.D. 
in terms of score units 
G~o ... ,.. III G~vr JI 
26 Fvp,/~ 2t. 1""~'/s 
a~ovp rrr 
/S" pvr,ls 
r;,.o ur v 
7 ?"'/·"'$ 
~,.ovp z 
3 I'"?, /.s 
1/cTva/ d;s/;;huton aT /u,?t/ ~rot.PT/; 
tv1-!-h -ll?c- /Je>rr?:'cl/ ch..s #, b v/lon /n 
t-ed 
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Teacher's Observations on Test Results of Unit I.--From 
the test scores, which ranged from a high of 68 to a low of 37 
the teacher felt that most of the pupils had learned something 
from the unit. The fact that three pupils obtained a perfect 
score was gratifying. With a few exceptions the scores co-
incided with the division groups - Group III, the best group, 
doing the best work in the test, and Group I, the lowest group 
doing the poorest work. The top scorers were among the best 
workers in the class with one exception. He was a boy with 
1, 131 
an I.Q. of 131 and a reading grade of 9.9, but his performance ! 
rarely exceeded C work. However, in this test he achieved the l 
type of success which had been expected of him all year. Amon · 
the lowest scorers were those who consistently did the poorest 
work in English, with three exceptions. Of these exceptions 
one had an I.~. of 100 and a reading grade of 10.0. Her read-
ing ability indicates what she should have done better with 
the raading involved in the unit. However, she was the type 
of pupil who let things slide. That may account for her poor 
performance. From her I.Q. of 95 and her reading grade of 7.6 
another low scorer might be expected to be at the foot of th~ 
class regularly, but in other types of English work she had 
always done better. Working by herself over a period of time 
probably accounted for her difficulty. .The third pupil was 
also a good worker. Her I.~. of 114 and reading grade of 8.5 ' 
indicated greater capability than she showed on the unit work. 
The writer wonders whether class discussion, which is an in-
tegral part of the regular method of teaching literature, 
actually teaches facts to pupils who cannot get them for them-
selves. Such pupils, naturally, will not do so well under the 
unit method, but they need to be taught to work independently, 
else education is falling short of its aim. 
Results of objective testing on Unit II.--The scores 
made by the pupils in the objective test on Unit II, the unit 
entitled Understanding Types of People, are shown on Table 9 
which follows: 
Scores of 77 English Pupils 
Table 9 In Objective Test on Unit II 
Putil Score Pu;eii Score { ) (2) {3) . ( 4) 
1 55 21 62 
2 56 22 57 
3 58 23 51 
4 57 24 55 
5 . 54 25 55 
6 53 26 55 
7 : 61 27 57 
8 60 28 51 
9 50 29 54 
10 53 30 47 
11 54 31 51 
12 45 32 58 
13 6.2 33 53 
14 51 34 51 
15 45 35 53 
16 50 36 58 
17 52 37 57 
18 58 38 58 
19 60 39 53 
20 49 40 51 
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Table 9-concluded 
Puiil ( J 
41 
42 
43 
44 
45 
46 
47 
48 
49 
50 
51 
52 
53 
54 
55 
56 
57 
58 
59 
60 
Score (2} 
50 
50 
62 
59 
54 
54 
55 
54 
59 
58 
50 
60 
51 
56 
59 
56 
55 
61 
50 
56 
Pu3il { ) 
61 
62 
63 
64 
65 
66 
67 
68 
69 
70 
71 
72 
73 
74 
75 
76 
77 
Score (4) 
59 
49 
62 
56 
52 
58 
51 I 51 
53 I 51 
53 
56 
50 
58 
55 
52 
60 
Table 10 shows the arithmetic mean to be 54.61 and the 
standard deviation. to be 4.04. These results were used for 
the histogram and the relative growth scale ~ .. ;Figure 2) 
which were drawn to show the actual distribution of pupil 
growth. The normal distribution in the histogram is repre-
sented by red lines, the actual by black. Seven percent of 
the pupils were placed in each of groups I and V, twenty-
four percent in each of groups II and IV, and thirty-eight 
percent in group III. As can be seen from Figure 2 the 
.. 
actual distribution was a little higher than the normal in 
the so-called A, B, and D groups, while in the C and E 
_ r.o:u.Qs_it e ll_a.ii't.:tJ.fL.JieJ. OlY.__D.arma 
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Table 10 
Class-Interval 
Limits Frequency 
f (1) (2) 
62 4 
61 2 
60 4 
59 4 
58 8 
57 4 
56 6 
55 7 
54 6 
53 7 
52 3 
51 10 
50 7 
49 2 
48 0 
47 1 
46 0 
45 2 
Totals N • 77 
Assumed Mean = 55 
fd - -30 - -.39 
.z: - -
"'1f 77 
~ fd X 1 a 1(-.39) a -.39 
N 
M : 55 ..- (-. 39) 
M : 54.61 
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Arithmetic Mean and Standard 
Deviation Scores of Seventy-Seven 
English P.upils on Test II in a 
Grouped Frequency Distribution 
Deviation 
d 
Frequency 
Deviation 
fd 
(3) 
... 7 
... 6 
+5 
+4 
+3 
+2 
+1 
-1 
-2 
-3 
-4 
-5 
-6 
-7 
-8 
-9 
-:&0 
S.D. 
(4} 
+28 
+12 
+20 
+16 
.f-24 
.. ... ! 
+6 
... 114 
- .:.6 
-14 
-9 
-40 
-35 
-12 
-0 
-8 
-o 
-20 (-144) 
.-
z_fd: -30 
2 2 
= . ~fd. - c 
.s . lr 
c2 • -.392 : .1521 
fd2 - 1274 - 16.5455 ~ - --N ---rr7 
;E. fd2 - c2 = 16.3934 
,-
-...(16.3-934 : 4.04 
., I 
fd~ il 
(5} I 
I 196 I 
72 
100 I 
64 
72 
16 
6 
6 
28 
27 
160 
175 
72 
7 
64 
9 
200 
IW74 
4.04 x 1 • 4.04 • S.D. in 
terms of score units 
' 
: f9/-ovp n.z 
!..c:o, rvrd.s i 
~ ...... ,. I fY ' i 
~z 1""/""'h Gl'-ovp rr 
,2o pup,/.s 
G' .... o ... p z 
6 pvp,/s. 
Q/-e>vp v 
-.3 purrls 
/lc-T;;cl/ cJJ7;;~v7'1on oT "?u?,/ ~~owTh 
6 . 
W/11? Tke- //tJr/??c-7/ cJ.5~ .6 u-T/on 
In red 
l-95 
Fj. 2 ¥/qi'//ve? C56row/.i <S'cvle 
-/i? o.b;ec---:7/V<Z- /~s/ an Lfn/TZ£ 
135 
~~~~====~====================================~~=-==~~===9~======== 
Teacher's reaction to testing on Unit II.--The results of 
the test on Unit II were satisfactory to the teacher. vVhile 
there were no perfect scores, the p~pils, as a whole, handled 
the test material well • . The range was comparatively narrow, 
with a high of 62 and a low of 45. Unlike the test results of 
Unit I, the scores did not follow so sharply the ability-group 
pattern where Group III, the best group, led. Some of the high 
scores were achieved by pupils in the two lower groups as well. 
The top scores were reached by the b.est English students, as in 
the ease of Unit I, but many near the top were pupils in Group 
IV, the middle group. The lowest scores were not made by the 
poorest English students exclusively. In Group IV, the same 
group that had high or near-high scores, were three pupils whose 
test performance in view of other facts may be interesting. 
One boy, who scored low, had an I.~. of 107 and a reading grade 
of 8.0. His English work usually averaged B, and he had an 
almost perfect score in the test on Unit I. A girl with an 
I.Q. of 93 and a reading grade of 8.8, a consistently good work-
er, also received a low score. Another girl with an I.~. of 
95 and a reading grade of 9.8, who usually did better work, was 
one of the lowest scorers. Could we as teachers understand the 
complexities that govern test performance, how much better in-
terpretation we could give to the individual fluctuation over 
a period of time. 
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Results of objective testing on Unit III.--The scores 
made by t he pupils i n the final test on Unit I II, the unit 
en t itled The West - Old and New, are shown in Table 11 which 
i f ollows: 
I Tab le 11 Scores of 68 English Pupi l s 
I' 
in Final Test on Unit III 
,I Puli! Score Pu;Ei l Sc·ore 
I ( ) {2) (3) (4) 1 27 36 57 
,, 
2 55 37 49 
3 33 38 62 
II 4 42 39 35 I 5 55 40 31 
I 6 33 41 38 
I 7 36 42 34 8 48 43 28 
.9 51 44 47 
I 
10 52 45 34 
11 41 46 55 
12 42 47 55 
13 45 48 40 
14 36 49 34 
15 57 50 33 
16 57 51 52 
17 47 52 60 
18 24 53 63 
19 39 54 27 
20 52 55 50 
21 42 56 45 
22 40 57 52 
23 50 58 52 
24 33 59 55 
25 51 60 42 
J 
26 43 61 47 
27 50 62 45 
28 35 63 28 
II 29 43 64 45 I 
,j 30 49 65 27 I i 
31 33 66 48 
II I· 32 39 67 52 
II 
,I 
I' 
il 
r 
II Table 11-concluded 
Pupil (1) 
33 
34 
35 
Score {2) 
38 
57 
39 
Scores of 68 Eriglish Pupils 
in Final Test on Unit III---
Pupil Score 
(3) {4) 
68 58 
Table 12 shows the arithmetic mean to be 44.14 and the 
standard deviation to be 9.42. These results were used for 
the rela~ive g~owth scale (Figure 3) and for the histogram 
which were drawn to represent the actual distribution of pupil 
growth. Normal distribution is indicated by red lines, actual 
distribution by black. 
. . - . . 
On the histogram, in red lines, the normal distribution 
shows seven percent of the pupils in each of Groups I and V, 
twenty-four percent in each of Groups II and IV, and thirty-
eigh~ percent in Gt>oup III. As far as test III was concerned 
the actual distribution revealed more pupils than in the nor-
I 
I 
mal in the B, D and E groups. 
1 normal. 
The A's and C's were fewer than 
I 
I 
II 
I· 
,I 
I 
I 
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Table 12 
Class-Interval 
Limits 
tl) 
60-62 
57.;,;59 
54-56 
51~53 
48.;.;50 
42-44 
39.;,;41 
36~38 
33~35 
30;,;.32 
27~29 
24-26 
Arithmetic Mean and Standard 
Deviation -Scores of Sixty-Eight 
English Pupils on Unit III Final 
Test in a Grouped Frequency Distribution 
Mid-Point 
t2) 
61 
58 
55 
52 
49 
46 
43 
40 
37 
34 
31 
28 
25 
Frequency 
f 
(3) 
2 
5 
5 
9 
7 
7 
6 
6 
4 
10 
1 
5 
:: i 
Deviation 
d 
(4) 
J5 
.f.4 
~3 
~2 
.f.l 
-1 
~2 
~3 
~4 
..:.5 
.;,;6 
-7 
Frequency 
Deviation 
fd 
(5) 
flO 
+20 
+15 
-1-18 
.f.7 
-1-70 
-6 
..;,12 
~12 
-40 
-5 
-30 
..;.7 
fd2 
t6) 
50 
80 
45 
36 
7 
Totals N :68 t-112) 
6 
24 
36 
160 
25 
180 
49 
698 
Assumed Mean 46 
fd 
-
-42 
= 
-.62 2: -N. 68 
~ fd X 3 N = 
3(-.62) 
= 
-1.86 
M : 46 + (-1.86) 
M : · 44.14 
2:. fd = -42 
s .D. = ~~fd2 c2 
N 
.3844 
fd2 - 698 - 10.2647 ~ ,..-- -mr -
td2 - c2 • 9.8803 
x.T 
-.,J9.8803 : 3.14 
3~14 X 3 - 9~42-- S~D. 
in terms of score units 
_jl 
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T I Pre-Test and .Final Scores I 
Table 13 ih Test on Unit III with II Individual Gains .. 
Pu;eii Pre-Test Finai Points Ga.Ine~ I 
{1) (2) (3) (4) 
1 6 27 21 
2 15 55 40 
3 15 33 18 
4 5 42 37 
5 15 55 40 
6 8 33 25 
7 15 36 21 
8 10 48 38 
I 
9 8 51 43 
10 13 52 29 
II 11 3 41 . 38 I 12 7 42 . 35 
J II 13 7 45 38 
'I 
14 9 36 27 II 
15 21 57 36 'I II 
II 
16 14 57 43 II 17 5 47 42 
I 18 9 24 15 I 19 6 39 33 
20 19 52 33 
21 9 42 33 
22 11 40 29 
23 16 50 34 I 
24 18 33 15 I 
25 22 51 29 I 
II 
I 
26 19 43 24 I 27 26 50 24 
I 28 13 35 22 
I 
! 
29 10 43 33 
I 
30 7 49 42 
31 11 33 22 
I 32 8 39 31 
I 33 7 38 31 !I 34 18 57 39 
li 35 14 39 25 
II 
II 
II 
II 1 'I ~~T- I' I 
,I I 
lj !I I· 
II I! 
I 1~2 
ij_ 
Pre-Test and Final Scores I 
I Table 13-concluded in Test on Unit III with Individual Gains 
II 
Put II Pre-Tes~ Final Points C'iained ( ) (2) (3) (4) 
36 20 57 37 
I 37 16 49 33 
38 16 62 46 
39 17 35 18 
40 11 31 20 
41 4 38 34 
42 5 34 29 
43 10 28 18 
44 9 47 38 
45 19 34 15 
46 12 55 43 
47 19 55 36 
48 19 40 31 
49 6 34 28 
50 9 33 24 
51 12 52 40 
52 7 60 53 
53 8 53 45 
54 11 27 16 
55 18 50 32 
56 20 . 45 25 
57 7 52 45 
58 18 52 34 
59 8 55 47 
60 14 42 28 
61 20 47 27 
62 21 45 24 
63 14 28 14 
64 19 45 26 
65 12 27 15 I 
I 66 9 48 39 
I 67 12 52 40 
I 68 17 58 41 I 
II 
II 
. IJ 
-l--
II 
Teacher's reaction to test results on Unit III. -- The 
teacher was agreeably surprised to find that remedial pupils 
could do so well with a test of this type. The scores ranged 
from 62 to 24, with only six scores below 30. The highest 
scorer was a girl for whom we had no I.Q. or reading percen-
tile on record, but one whose English work had revealed diffi-
culty in reading and correct usage. However, she was the most 
conscientious pupil in the class, and the writer believes that 
much of her success was due to her perseverance. The second 
highest scorer had an I.Q. of 83 and was in the sixty-second 
high-school reading percentile. Actually, his reading ability 
did not warrant his being placed in a remedial division, but 
his past performance and attitude were such that he had been 
recommended for this type of instruction. Even he was sur-
prised at his achievement on this test. The third pupil, a 
girl with an I.~. of 79, was a good reader, for she was in 
the seventy-seventh reading percentile. She had been sent to 
the writer for remedial attention b~sed on her needs in cor-
rect usage and spelling rather than for reading. She lived 
up to expectations in the test. The next scorer was a boy 
with an I.Q. of 94 in the forty-ninth reading percentile. He 
did well, considering his limited reading ability. A girl 
with an I.Q. of 84 in ~he forty-fourth readi~ · percentile was 
also a high scorer. Like the first named girl she was per-
severing in her efforts. Among the low · scorers were two boys 
·. ~ 
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who have left school at the time of this writing. One had 
an I.Q. of 63 and was in the fifty-seventh reading percen-
tile; the other had an I.Q. of 66 and was in the fifteenth 
reading percentile. Neither was sufficiently interested in 
school progress to work purposefully. Another boy who did 
poorly had an I.Q. of 91 and was in the thirty-fourth per-
centile. His reading handicap made his progress slow, and 
he was easily discouraged. His usual English mark was D, so 
his performance in this test was not surprising. Two girls 
among the low scorers were also D students. One had an I.Q. 
of 86 and was in the second reading percentile; the other 
had an I.Q. of 68 and was in the twelfth percentile. In 
view of their capabilities, perhaps no more should be ex-
pected of them in a test of this type. Paradoxically, two 
pupils with reading percentiles below the tenth, achieved 
scores of 51 and 55, and marks of B and.i.. B.f. respectively. 
The very lowest pupil was also among the lowest in the class. 
He earnestly tried to do better, but his I.Q. of 57 and the 
fact that he was in the fifth reading percentile speak for 
themselves. 
II 
I 
I 
!I 
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Other Methods of Evaluation 
Report based on log for Unit I. -- Pupil interest was 
high right from the ~tart. Group III, the best group, was 
particularly enthusiastic. Group I found the reading of 
Ivanhoe rather difficult. Because of stationary chairs and 
desks, group work could not be carried out to the extent 
that the teacher desired, but what was done was well carried 
out. Group III pupils were particularly able to conduct 
themselves well in group work. The other groups needed more 
teacher supervision because of a tendency to become noisy. 
The idea of optional related activities was particular-
ly well received, and the pooling and sharing period was 
anticipated with pleasure. The writer found that pupils in 
Groups II and III chose their activities early and knew ex-
actly what they wanted to do and how to do it. In Group I, 
however, it was necessary to remind the pupils often of this 
phase of the work. Some of the indifferent ones thought 
that it was work enough to do the required reading. Among 
the activities listed between pages 42 and 48 on Unit I 
these were selected and discussed or shown during the pool-
ing and sharing period: Artwork 1, 2, 3; Book Reviews 1; 
Dramatization 1, 3; Handicrafts (Carvings) 2; Handicrafts 
(Marionettes) 1; Handicrafts (Construction) 1; Notebooks and 
Scrapbooks 2, 3; Oral Readings 1, 2; Oral Reports 1, 2; 
Panel Discussion 2, 3; Picture Collection 1; Reference Work 
145' 
1, 2, 3; and Written Composition 2, 4, 5, 6. All activities 
of a material nature were exhibited during the annual Open 
House program of the school in April. 
The writer felt that the greatest contribution of this 
unit on racial respect was the change in the attitude of the 
pupils towards prejudice against people of various races. 
Admittedly many were prejudiced, but in their summarization 
of what they had learned they avowed changed feelings since 
the study of the problem. 
Pupil opinion on Unit I. -- The pupils said that what 
they liked most in the unit method was working on their own. 
About 75% of them preferred it to the regular method. They 
liked least the idea of staying on one subject continuously 
because heretofore they had been accustomed to the type of 
English period which was divided into parts, such as grammar 
and literature, or composition and literature. They did not 
dislike anything in particular in the method. The readings 
were not difficult except for many of the pupils in the low-
est group, Group I. They thought the story of Ivanhoe was 
interesting and felt that our discussion of the effects of 
prejudice was the most useful part of the unit to them. 
The writer feels that no more fitting close could be 
made to this part of the evaluation than to quote from one 
of the unsigned papers: 
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ui have no prejudice against anyone. I have some 
dislikes against various people, but I would never dis-
like a person because of race, creed, or color. Noth-
ing makes me madder than to hear people say, •took at 
that nigger', or 'Look at that wop'. I have many col-
ored friends and I think the Chinese are a wonderful 
people. The reason I feel this way is because my 
mother has never said anything about any person just 
because of his religion or color. Our study has 
brought out the good there is in all races in a won-
derfully clear way. I think that the reason God made 
people of different color is because he wanted to test 
us and see how we would feel about such things. After 
all, there is no proof that white people are any better 
than colored or that people of any one race are super-
ior. And when I have children of my own I will make 
this clear." 
Report based on log for Unit II. -- The pupils liked 
the idea of studying about types of people, and they relished 
the stories included in the unit. The short story, as a 
form of literature, seems to be very popular with the aver-
age student. They responded well to the introduction and 
went to work purposefully, having reached a certain capabil-
ity since working on the first unit. The idea of integrat-
ing the poetry wherever it seemed to fit was far more effec-
tive than teaching poetry separately, a method to which they 
had been accustomed. Their reaction to poetry was more 
favorable this way, too. The writer was pleased to observe 
the pupils' reaction to the story, 11 The Snow Goose", which 
she read to them, since but one copy was available and the 
story was worthy of special attention. The writer hopes that 
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this beautiful story will some day be included in short story I 
collections used by high school pupils. Th e optional activity L 
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rl 
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work was not so well done as was that on Unit I. The greatest 
interest seemed to be on the core activities. The fact that 
the school year was drawing to a close may have influenced the 
pupils. Among the activities listed_between pag~s 73 and 79 
on Unit II the following were selected and discussed or ex-
hibited during ~he pooling an~ _ sharing period: Artwork 1; 
Dramatization 3; Memory Work 1; Notebooks 1, 3, 5; Oral Re-
- . 
ports 2; Panel Discussion 1, 2; Picture Collectionl; and Verse 
Writing 1. 
Pupil opinion on Unit II.--Again the pupils affirmed that 
the best feature of the unit __ method was working independently 
and knowing just what you were doing over a period of time. 
The majority still preferred it_ to the regular method. Least, 
they liked trying to remember what some of the short poems 
included in the unit were about. The writer agrees with that 
criticism and thinks that a revision for future use will ex-
elude several poems. They disliked no feature of the method. 
In summarizing what they had learned they felt that this unit 
on types of people was a good follow-up on the earlier one they 
had worked out on respect for all races. They said that one 
of the most important things _they had learned was to realize 
that there are all kinds of people and that consideration of 
our fellow-man is one of the greatest factors in living a 
good life. 
1~8 
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Report based on log for Unit III.-- The writer started 
Unit III with certain misgivings, feeling that pupils in the 
tenth-grade remedial divisions would not have enthusiastic 
reactions like those of her pupils who worked on the first two 
units. Slow learners and poor readers for the most part, they 
had read no novels previously in their high school work. Their 
response to the introduction was good, however, because many 
of them liked Western movies and thought they would like 
Western stories. Whenthe optional related activities were ex-
plained to them, many--particularly the industrial arts group--
were fired with enthusiasm over the idea of constructing some• 
thing with their hands. As the reading of The· .. Vire;inian pro-
gressed into the second week the teacher was disappointed to 
notice that some of the slower pupils w~re paying little or no 
attention to the studi guide a:nd just reading along to see what 
they could get from reading the principal story in the unit 
~ssignment, The Virginian. Time .had to be taken again to ex-
plain how to use the study guide. One or two, of the "problem-
. - -
child" type, disliked the story from the start, and all efforts 
- -
at motivation seemed wasted. Incidentally, both pupils have 
left school at the. time _of - ~hi~ writing. A most satisfactory 
phase of the work was the optional related activities. Some 
--~ · - ~ -- ··-·. · - ~ ·" ·. 
excellent work was done on this part of the unit. In addition, 
_ because of the high interest in the scenic beauty of the West, 
it was decided that everyone give a talk on some place of 
---~-=-=-=-==~=====-=-=-==~====~~=-=-=-~--==========-----============== 
interest rather than limit the reports to fewer places which 
might be chosen as. optional activities. The boys in the in-
dustrial arts division enjoyed the "tall tales" especially. 
The poems, typical Western ballads, were well-liked. 
Pupil opinion on Unit III.-- The teacher had looked for-
II I, 
II 
I 
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ward to getting the pupils' reactions to the method since a 
remedial type of pupil is inclined to express startlingly dif- 1 
I 
ferent views on classroom methods and materials. Almost with- 1. 
out exception the pupils favored the unit method. They gave I 
as a reason for their preference knowing exactly what to do ~~. 
and not having grammar {referred to in the course as Correct 
Usage). I I Most of them liked the idea of the study guide. 
I 
Least of all some liked "so much reading." The optional re- I 
lated activities were very popular with this group. The fol- I I 
lowing activities listed on pages 110 and 118 were completed 
and exhibited or discussed during the pooling and sharing 
phase: Artwork 1, 2, 3, 4, 5; Book Reviews 1; Handicrafts 
(Construction) 1; Music 1, 2; Notebooks la, c, d, f, h, i; 
Oral Reports 1, 2, 4; Panel Discussion 1, 3; Picture Collec-
tion ; l; Reference Work 1, 2, 3, 4, 5, 6; and Written Composi-
tion 1, 6. 
In summarizing what she had learned one girl said, 
"reading a novel for the first time was 
misery at the beginning, but with the use 
of the study guide I finally got the idea 
of it. If I were to read it at home with-
out a study guide and had no one to dis-
cuss it with, I doubt if I would know what 
II 
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I was reading. I also learned a lot 
about the West that I never knew be-
fore." 
The writer felt that this reaction was typical. Any 
misgivings she had had about trying the unit method on this 
particular topic were dispelled. 
Conclusion.-- The writer believes that the preparation 
and teaching of three units .has ?een an educational experi-
ence which she will always value. Psychological organization 
of subject matter has revealed considerable advantage over 
the old logical organization. The emphasis on bringing about 
desirable concepts on some topic, rather than a few poorly-
II I 
II 
,, 
related facts, sounds a keynote that indicates an improvement 11 
in educational method Which has long been needed. The writer I 
1. anticipates the gradual re-organization of the topics in the 
courses which she teaches according to the unit method be-
cause of her satisfaction with the work thus far accomplished. 
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Key to Test on Unit I 
A. True and False 
B. 
1. T 
2. T 
3. F 
4. F 
5. T 
6. T 
7 ~ T 
8 ~ T 
9. F 
Combined 
A. (7) 
(2) 
( ) 
( ) 
( ) 
( ) 
( ) 
( 1,3) 
( ) 
( ) 
( ) 
{5) 
(4) 
B. (5) 
( ) 
( ) 
( ) 
( 7) 
(6) 
(2) 
( ) 
(1) 
( ) 
( ) 
{3) 
{4) 
( ) 
(8) 
Completion and Multiple Choice 
a horse 
a pilgrim 
a serf 
Austria 
Cedric 
daughter 
Isaac 
Lady Rowena 
Miriam 
Rebecca 
squire 
the Holy Land 
ward 
armor 
children 
·~itar javelin 
king 
lance 
lute 
mail 
page 
parents 
scout 
shield 
squire 
trumpet 
womanhood 
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Key to Test on Unit I - cont. 
c. ( ) Athelstane 
(5) Ivanhoe (3) Lady Rowena 
( ) Rebecca 
(4) the Black Knight 
( ) the champion 
(2) the Disinherited Knight (1) the ~ueen of Love and Beauty 
( ) the Templar 
D. ( ) Gurth 
{ ) Ivanhoe 
( ) Jorvaulx 
( ) Lady Rowena (2) Rebecca (3) the Black Knight ( 1) Torquilstone (4) Wamba 
E. ( ) Ath elstane (·3) de Bois Guilbert 
( ) Front de Boeuf (1) Ivanhoe 
( ) Lady Rowena (2) Rebecca 
(4) the Black Knight 
( ) Ulrica 
F. ( ) Athelstane 
( ) Cedric (3) de Bois Guilbert 
( ) her ( 2:,4) Ivanhoe 
( 6) Richard 
(5) Lady Rowena 
( ) Prince John 
( ) Prior Aymer 
(1) Rebecca 
c. Matching 
43. i 
44. g 
45. d 
46. k . 
47. i 
,, 
=~·~ 
II I. 
I 
I 
j 
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Key to Test on Unit I - cont. 
c. Matching (cont.) 
48. 0 
49. q 
50. f 
51: p 
52~ g 
53: c 
54~ j 
55~ n 
56: in 
57. e 
58. b 
D. Multiple Choice 
59. a 
60. d 
61~ d 
62~ b 
63: d 
64~ d 
65~ a 
66~ b 
67 ~ c 
68. b 
Key to Test on Unit II 
A. Combination Completion and Multiple Choice 
A. 
B. 
( ) 
( ) 
(8) 
(6) 
(7) 
( ) 
(5) 
( 1) 
( ) ( ) 
(3,4) 
(2) 
( 2) 
( ) 
( ) 
(4) 
( ) 
( ) 
(5) 
( ) 
(6) 
( ) 
( ) 
(1) 
(3) 
C.(3,7) 
- ( ) 
( ) 
(1) 
( 5) 
( ) 
(6) 
( 2) 
( 8) 
(4) 
( ) 
back 
colorful names 
death 
hanged 
home 
leaving 
murder 
nicknames 
robbery 
plot 
Tennessee 
Tennessee's Partner 
an onion 
bridesmaid 
a potato 
Cecilia 
cook 
her 
friend 
Hetty 
matchmaker 
the life guard 
the pal 
the shoulder 
the young man 
Groome 
Harvard 
hikers 
hunters 
individual performance 
ineligible 
injured 
ridden 
sportsmanship 
team play 
walked 
D. ( ) a roller-skating rink 
(3) blue 
(4) clodhopper 
(2) dancing 
(1) dancing school 
156 
157 
Key to Test on Unit II - cont. 
D. (cont.) 
( ) farmer 
( ) his mother 
( ) his mother's 
( 6) Matti·e 
( 5) Mattie's 
( ) roller-skating 
( ) white 
B. Multiple Choice 
1. b 
2~ c 
3. c 
4. a 
5. a 
6~ b 
7~ c 
8~ c 
9~ a 
10~ c 
11~ c 
12: a 
13; d 
14~ a 
15: a. 
16; d 
17 : b 
18 : d 
19~ d 
20. b 
21. d 
22. c 
23~ b 
24. b 
25~ d 
26; b 
27. a 
28~ a 
29~ a 
30. a 
31. b 
32. a 
33. a 
34. b 
35. d 
36. e 
37. , d 
38. b 
-·--
1.58 
Key to Test on Unit III 
A D 
-( ) Banks -( ) boundaries 
( 7) Canyon ( ) branding ( ) fame ( ) cabins 
( 6) Faithful ( ) dishonest ( ) Florida ( 11) friendships ( 2) gold ( 7) hanging ( 3) Louis ian~ ( 14) her ( ) Missouri ( ) him 
( 5) natural resources ( 6) honest ( ) Paint ( ) imprisonment ( ) size ( ) injustice ( 1) spirit ( 13) Judge Henry ( ) water power ( 10) justice ( 4) Wyoming ( 5) law 
B ( ) lived 
-, 6) bed ( 12) Molly Wood ( ) cowboy ( 4) mountains ( ) daughter ( ) lJirs. Wood 
( 3) gentleman ( ) owners 
( ) hotel ( ) Shorty ( 4) Judge Henry's ( 3) sold ( 2) Medicine Bow ( 9) Steve ( ) Steve ( 2) stole ( ) Sunk Creek ( 8) the Virginian ( 1) the Virginia.ri ( 1) thieves ( 5) the Virginian's ( ) worked 
( 7) wife E 
c -, 4) Balaam 
-c ) bottom ( 8,14) Bear Creek 
( 4) brake ( 9) diamond 
( ) desert ( 16) girl 
( 5) gully ( 11) Grandmother Stark 
( 3) horses ( 17) horse 
( ) Medicine Bow ( 5) horses ( ) mules ( ) horse thieves ( 2) Sunk Creek ( 6) Indians 
( 1) the cowboys ( 15) man 
( ) the friends 
F 
( ) 
(3,7,12) 
( 10) 
( ) 
( ) 
( ) 
{ ) 
( 1) { ) 
( 2) 
( 13) 
Key to Test on Unit III-concluded 
Medicine Bow 
Molly 
Monte 
Mother 
Mrs. Taylor 
Pedro 
renunciation 
rescue 
Trampas 
the Virginian 
the Virginian's 
~, ) arrogance 
hanging 
happy 
humility 
justice 
love 
loved 
Mol~.y:' s 
pitied 
quarrel 
separated 
shooting 
Steve 
. ( ) 
( 4) 
( 3) 
( ) 
( 5) 
{ 2) 
( ) 
( ) 
( ) 
( ) 
( 7) 
( ) 
( ) 
( 9) 
( 1) 
( 8) 
{ 6) 
{ 10) 
G 
the judge 
the Virginian 
the Virginian's 
Trampas 
wedding 
were married 
-( ) California 
( ) grandmother 
( 4) great-aunt 
( ) meeting ( 1) month 
( ) mother 
· ( ) Sam Bannett' s 
{ 5) the judge's 
( 3) Vermont 
( 2) wedding 
( ) week 
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